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SUMMARY 
 
Homosexuality is a concept that has been given a significant amount of attention in 
recent years. In South Africa LGBT individuals are protected by the constitution and 
thus allowed the freedom to publicly exhibit their sexualities. Despite these strides’ 
lesbians are discriminated, violently attacked and even raped in the name of curing 
them. Society seems to sides with the compulsory heteronormative ideals and thus 
creates an unfavourable platform for young lesbians to disclose. This has even taken 
up roots in the school context where patriarch policing is done regularly to perpetuate 
these ideals.  
 
Existing literature has investigated to the experience of lesbians during various phases 
of the process of disclosure, mainly in the familial context. The present study will 
explore and describe the narratives of disclosure with specific reference to the school 
context with hopes to provide lessons for educational psychologists.  
 
Discourse analysis will be used to explore the narratives of young lesbians who had 
disclosed their sexual identities wile at school. Five lesbians were sourced and invited 
to be interviewed. Open-ended interviews were conducted requesting the participants 
to discuss their narratives of disclosure. The interviews were then transcribed verbatim 
including relevant nonverbal behaviours and analysis of the interviews followed using 
relevant discourse analysis criteria.  
 
The findings of the present study suggested that in the participants disclosures were 
often perceived as a joke and loved ones disregarded the seriousness and often 
attributed it to a passing phase. Furthermore, there is a notion of pathology that is 
seen as the antecedent to becoming lesbian. Responses from loved one to the new 
sexual identity, often took the form of maladaptive coping mechanisms. It was found 
that there was a lack of awareness surrounding sexual identities and confusion about 
how to navigate the new identity. In addition, some of the participants experiences 
psychological symptoms as a result which could have been remedied by a mental 
health profession.  The school context can be seen as one of the primary sites involved 
in the process of disclosure. In this space heteronormative ideals are latently enforced, 
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when one does not subscribe to such norms they are seen as defiant, for this reason 
the participants experienced discrimination and even violence. The participants 
articulated that they would have appreciated the support of a psychologist during their 
disclosures. As this was not available to them, those who were fortunate enough 
acquired lackadaisical support from loved ones. For this reason, it is important that 
psychological service (individual and family therapy as well as psychoeducation) is 
available to such populations.  
 
The present study contributes towards a South African description of the narratives of 
disclosure of young lesbians. Recommendations based on the conclusions of the 
study’s findings have been presented as well as suggestions for future research.  
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CHAPTER 1 
INTRODUCTION AND ORIENTATION 
 
1.1 INTRODUCTION 
The collapse of the apartheid regime in South Africa gave rise to the acknowledgement 
and equal rights of previously marginalised individuals, including people with same-
sex sexualities (Barnard, 2003; Msibi, 2013). Despite the widespread homosexual 
dissonance towards same-sex identity rights in Africa (Awondo, Geschiere & Reid, 
2012; Ireland, 2013; van Klinken, 2013), the South African constitution was the first in 
the world to acknowledge and affirm the human rights of homosexual identities after 
the dawn of democracy in 1996 (Barnaard, 2003). Article 9(3) in the constitution in 
South Africa states that     
“the state may not unfairly discriminate directly or indirectly 
against anyone one or more grounds, including race, gender, 
sex, pregnancy, marital status, ethnic or social origin, colour, 
sexual orientation, age, disability, religion, conscience, belief, 
culture, language and birth” (DoJ, 1996).  
South Africa’s determination to extend basic freedoms to all citizens afforded 
individuals with same-sex identities the liberty to disclose, live and express their 
lifestyles alongside their heterosexual peers without any form of discrimination 
(Mwaba, 2009).  
The now permitted disclosure of same-sex sexual orientation which was once illegal 
is colloquially know as coming out (Machado, 2016). In recent years many same-sex 
sexuality youths disclosed their non-normative sexual orientation as early as 12 years 
old (Francis, 2012). Sexual disclosure in South Africa is viewed as the embodiment of 
full citizenship (Bhana, 2014). Regardless of this remarkable progress towards social 
cohesion in South Africa, the statutory decriminalization of homosexuality did not 
automatically translate to the social embrace of sexual orientations that is imputed as 
deviant and abhorrent (Smuts, 2011). South African society still privileges 
heteronormative sexuality as the only permissible sexual orientation and any 
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alternative lifestyles are perceived to be unnatural and in need of fixing (Msibi, 2009; 
Smuts, 2011; Brown, 2012; Msibi, 2013; Bhana, 2014; Francis, 2016).   
South African lesbians who gained the confidence to disclose their same-sex identities 
became victims of abuse, corrective rape and are even murdered (Koraan & Geduld, 
2015). In the past 15 years, more than 31 lesbians were murdered for their expressive 
sexual identities and at least 10 lesbian women are reportedly raped per week (Koraan 
& Geduld, 2015). Notwithstanding the previous reports on hate crime towards lesbian 
women, the horrific reality dawned on 4 May 2011 when a 13-year-old girl who openly 
identified as a lesbian was ‘correctively' raped in a Pretoria township (Brown, 2012). 
Her perpetrator said to her he just wants to cure her of her lesbianism. The rape of 
lesbians by so-called straight men is committed to serving as a ‘cure’ or ‘correction’ of 
lesbians, to align their identity with their natural sex (cisgender) (Brown, 2012). In 
August 2014, an 18-year-old lesbian woman was raped and strangled with wire and a 
shoelace, and a hosepipe was shoved down her throat (Mambaonline, 2014). In 
December 2015 the body of a self-identified grade 12 lesbian youth was found in a 
veld in the Vaal in Gauteng (News24, 2016). The young woman’s body was burned, 
eyes removed, and her private parts were mutilated. In December 2016 a 22-year-old 
LGBT activist who identified as a lesbian was dragged away by 11 men in Cape Town 
township, Khayelitsha (News24, 2016). She was later found being shot and killed. 
Another young lesbian’s body was burned in April 2017 in Kroonstad in the Free State. 
In May 2017 a self-identified lesbian youth was found with a stab wound and stones 
around her head in the Johannesburg township, Soweto. In addition to these horrific 
incidents of violence towards these young women, a survey by The Other Foundation 
in Johannesburg in 2015 found that 460 000 participants over a period of 12 months 
admitted to have physically harmed a woman who displayed typical male behaviours 
(Sutherland, Roberts, Gabriel, Struwig, & Gordon, 2016). These reports place the 
safety and wellbeing of young lesbians and those who are perceived as such at the 
doorstep of education.  
It is clear that those who identify as lesbians in South African societies are at 
exemplified levels of vulnerability when they choose to live a self-disclosed life. There 
is an emerging body of research which shows that school youth with same-sex 
identities, specifically lesbian youth, are at risk of dropping out of school due to 
discriminatory practices simply because of their sexual orientation (Msibi, 2012, 
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Francis, 2010; Human Rights Watch, 2011; Bhana, 2014; McArthur, 2015; Francis, 
2016). The phenomenon of corrective rape and murder of lesbians in South Africa 
calls for educators and professionals who work in schools to be on high alert. Such 
professionals need not only to respond to the psychological and social needs of these 
young females but also to be proactive in advocacy for wellbeing and safety for all 
learners including those with same-sex sexualities.  
Youth who experience rejection because of their sexual orientation are more likely to 
experience psychological disturbances such as anxiety, depression, and suicidal 
ideation (Stephen, Russell, Ryan, Toomey, Diaz & Sanchez, 2010; Butler, 2011). It is 
inevitable that the life-threatening punishment for the disclosure of non-normative 
sexualities in certain South African communities would exponentially increase levels 
of depression, stress and anxiety. Despite the growing media reports on the egregious 
acts against lesbians, it breeds concern that research around same-sex orientation 
and school youth is stuck with awareness rhetoric. Similarly, very little attention is paid 
to how educational psychologist and school counsellors could curtail the psychological 
impact that sexual disclosure has on young lesbians. (Kosciw et al., 2010; Brown, 
2012; Rivers & Swank, 2017). Moreover, further concern arises with regard to what 
educational psychologists and school counsellors should know when responding and 
creating enabling and inclusive school environments for youth who choose to disclose 
their lesbian identity. 
1.1.1 THE DISCLOSURE OF SAME-SEX SEXUALITIES - THE CASE FOR  
         LESBIAN IDENTITIES 
The disclosure of an individual’s same-sex sexual orientation or the more colloquial 
process of coming out is associated with a healthy development of one’s overall self-
identity (Cass, 1979). It is an intense psychological process whereby the individual 
comes to terms with his or her perceived alternative, often denied sexuality and 
subsequently accepts it (Machado, 2016). But in a society which is rooted in 
patriarchal practices where men and women are perceived to be unequal and power 
is traditionally located within men; violence is often used to maintain the order (Brown, 
2012).  
Subsequently, the process of disclosure is complex and distressing for lesbian 
identifying females. The unpredictable responses that individuals with same-sex 
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identities receive from loved ones make the decision to disclose even more difficult 
(Beaty, 1999). Similarly, the fear of possible rejection following disclosure often 
prohibits individuals from even informing loved ones of their sexual identity or waiting 
extended periods of time to come out (Ryan, 2009, Schroeder, 2015). Due to the 
difficult decision to disclose, many individuals attempt to communicate their identities 
through; suicide attempts, somatic illness and behaviour problems (Beaty, 1999). 
School youth with same-sex identities are often lumped together as a homogenous 
group and their experiences are generalised (Human Rights Watch, 2011; Msibi, 2012; 
Bhana, 2014; McArthur, 2015). The foregoing literature in the introduction shows how 
sexual violence towards females who publicly identify as lesbians brings a nuanced 
angle to the intersections of power, violence and sexuality, also posited by Morrissey 
(2013). A deeper understanding from a psycho-social perspective is needed to devise 
strategies to ensure holistic agency, particularly for school youth who identify as 
lesbians. Professionals working with young people in schools cannot afford to be 
ignorant towards the needs of lesbians when considering these horrendous acts of 
violence which often emanate in schools’ settings as can be seen below: 
At school, I was betrayed by my best friend. He told me to come 
to his house for a school assignment, but when I got to the house 
we fought until he hit me so hard I collapsed, and then he raped 
me because he said I needed to stop being a lesbian. Afterwards, 
I got pregnant and had a baby. The second time my soccer 
friends and I were kidnapped at gunpoint and they took us 
somewhere far away and did what they wanted with us for three 
days. We told the police, but the case just disappeared. Nothing 
happened because they all thought I deserved it. These men are 
still walking free (cited by Morrissey, 2013: 72).  
 
The discursive construction of lesbian identities is often conflated with rebellion to 
social orders because of the ‘butch’ lesbian appearance, which is associated with 
socially assigned masculine roles, clothing and short hair (Huxley, Clarke & Halliwell 
2014). These expressions are perceived as a moral decay and have males taken it 
upon themselves to police the social order (Brown, 2012). The aggressive surveillance 
of hetero-masculinity becomes a deterrent for self-affirmed lesbian females to ‘repent’ 
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from these ‘sinful’ practices (Morrissey, 2013). In this repressive climate of denial of 
the self, how do lesbian school youth navigate the authentic identities in and around 
schools?   
The research problem and a motivation for the proposed study will be explicated in the 
subsequent section. 
1.2 RESEARCH PROBLEM AND MOTIVATION 
People with same-sex sexualities in South Africa are vast and ever-growing because 
of the afforded constitutional recognition and protection (Msibi & Rudwick, 2015). It 
has been stated that individuals begin to acknowledge their same-sex identities 
around the age of seven (Ryan, 2009). Children at this developmental stage are of 
school going age and may require interaction with an educational psychologist to 
support them in spaces that are largely marked with compulsory heteronormativity 
(Francis, 2016). More specifically lesbians have been found to be more vulnerable to 
traumatic events than their heterosexual counterparts (Barefoot, Rickard, Smalley & 
Warren, 2015). This is due to the lesbian identity being perceived as a direct threat to 
the perpetuated patriarchal order and super masculine identities within African 
communities (Koraan & Geduld, 2015, Msibi, 2013, Vincent & Howell, 2014). Schools 
as a microcosm of society (Rothmann & Simmonds, 2015) were found to perpetuate 
masculine heteronormativity (Msibi, 2015) and school-related hate crimes emanated 
from such spaces (Morrissey, 2013). It is noteworthy that females, in general, are 
known to be the highlighted sex when considering abuse (Padmanabhanunni & 
Edwards, 2013). Lesbians in South Africa find themselves along the continuum 
between living in a country with one of the most progressive constitutions and having 
a society that abhors homosexuality (Brown, 2012, Koraan & Geduld, 2015).  
In light of these experiences as well as the added threat to life that lesbians face in the 
broader society, it is critical to explore how young women who identify with a lesbian 
sexuality navigate in an around the school. Reflecting on this literature it is evident that 
young lesbians in school are in need of greater support and care when they disclose 
their same-sex identities. 
The following section deals with the specific aims of the proposed study. 
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1.3 RESEARCH OBJECTIVES AND QUESTIONS 
The proposed study seeks to explore the narratives of self-identified lesbian women 
who publicly disclosed their sexual identity. The study particularly seeks an 
understanding from lesbians who navigated their expressive sexuality identity during 
their school years. Through this exploration, it is hoped that light will be shed on the 
various lived experiences of disclosure in a climate of hostility towards non-normative 
sexualities. This study hopes to draw on the needs of lesbians during their school 
years. Moreover, how educational psychologist could provide support and care to this 
cohort whose lives that are made vulnerable by a social system that is intolerant to a 
legitimated sexual diversity. In addition, how they can proactively empower and equip 
them to adequately respond to their environments.   
The subsequent sections detail the research objectives and research questions for the 
proposed study.  
1.3.1 RESEARCH OBJECTIVES  
The following are the specific objectives of the proposed study: 
 To explore the experiences young lesbians who disclosed their same-sex 
sexuality. 
 To extrapolate the psychosocial needs during the navigation of sexuality 
disclosure. 
 To highlight essential knowledge for educational psychologists to respond to 
the needs of lesbians during their school years. 
 1.3.2 RESEARCH QUESTIONS 
Research questions in qualitative research direct the process of research through the 
interest in the phenomenon under study (Moule, Aveyard & Goodman, 2017). 
Considering the life-threatening nature of a disclosed lesbian identity in South Africa, 
the proposed study seeks to answer the following research questions: 
 What were the experiences of young lesbians when they disclosed their sexual 
identity? 
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 How did lesbian school youth navigate their sexual identities in and around 
schools? 
 What support was needed and available to mitigate the social dissonance 
towards their non-normative sexuality? 
 What knowledge is essential for an educational psychologist to adequately 
respond to the holistic wellbeing lesbian school youth when disclosing their 
sexual identity? 
The theoretical framework that was used to consider the research questions will be 
discussed in the subsequent section.  
1.4 THEORETICAL FRAMEWORK  
Bronfenbrenner’s Bioecological model defines development as being influenced by 
transactions between the individual and their environment (Bronfenbrenner, 1979). 
The model postulates that to understand human development we need to consider the 
individual within a series of environmental systems. The systems are constantly 
interacting with each other and therefore influence development. This is reiterated in 
LGBT literature that depicts the interplay between wellbeing and the social context of 
an LGBT individual (Goldfried & Goldfried, 2001; Ryan, Huebner; Diaz & Sanchez, 
2009; Pearson & Wilkinson, 2013; Schroeder, 2015; Williams & Chapman, 2011).  
Common terminology that is used in LGBT literature will be defined in the section to 
follow.  
1.5 CLARIFICATION OF KEY TERMS 
Same-sexuality literature makes use of specific terminology to describe certain 
aspects pertaining to sexual diversity. These terms are often misunderstood and 
misused in larger society. The following section serves to clarify such terms for the 
purpose of the current study.  
Bisexual: A person who has sexual, romantic and intimate feelings for or a  
love relationship with someone of the same gender and/or with someone of the 
opposite genders. These attractions are not necessarily simultaneous or equal 
in intensity (Koraan & Geduld, 2015). 
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Cisgender: when an individual’s perception and expression of their own gender  
identity matches the biological sex they were assigned at birth (Koraan & 
Geduld, 2015). 
 
Corrective rape: “the act of raping a woman with same-sex identity in order to "cure"  
her of her lesbianism (Koraan & Geduld, 2015, p. 1931). 
 
Disclosure: when an individual shares information about their sexual orientation  
 
with others (Henry, Awondo, Fugon, Yomb & Spire, 2012) 
 
Lesbian: A female whose principle sexual, romantic and intimate feelings are  
toward another woman (or women) (Koraan & Geduld, 2015). 
 
Hate crime: An incident that may or may not constitute a criminal offence, that is  
motivated by prejudice or hate. The acts are carried out with the intention of  
demeaning and dehumanising the victims. The perpetration considers their 
victims different from them based on their actual or perceived race, ethnicity, 
gender, age, sexual orientation, disability, health status, nationality, social 
origin, religious convictions, culture, language or other characteristics (Koraan 
& Geduld, 2015). 
 
Heterosexual: Individuals who have sexual, romantic and intimate feelings for or a  
a love relationship with an individual of the opposite gender (Koraan & Geduld, 
2015). 
 
Heterosexism: The belief that privileges heterosexuality and discriminates against  
other sexual orientations based on the belief that the latter is abnormal. (Koraan 
& Geduld, 2015). 
 
Heteronormativity: Is the privileged position of heterosexuality due to normative  
assumptions of the binary nature of sexuality that all individuals identify as 
cisgender. The influence of heteronormativity also regulates gender with 
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regards to socially valued masculine and feminine identities (Koraan & Geduld, 
2015). 
 
Homophobia: (prejudice towards homosexuals) Is an irrational fear of and/or hostility  
towards individuals with a same-sex identity (Koraan & Geduld, 2015).  
 
Transgender: A term for people who have a gender identity or expression that is  
different to the sex assigned at birth. It is also used to refer to people who 
challenge society’s view of gender as a binary construct. They believe that 
gender should rather be viewed as a spectrum. The term includes transsexuals, 
genderqueers, people who are androgynous, and those who defy what society 
tells them is appropriate for their gender (Koraan & Geduld, 2015). 
 
The research design will be discussed in the following section. 
1.6 RESEARCH DESIGN 
A qualitative approach will be employed for the proposed study. Qualitative research 
is the better-suited approach when seeking to explore the, why, how and what of 
human behaviour. Qualitative researchers position themselves in the world of the 
phenomenon under study. The practices of qualitative research aim to transform the 
world through its interpretive paradigm. A qualitative paradigm is employed when the 
researcher seeks to understand human or social issues (Creswell & Poth, 2016).  
In order to gain understanding and explain human behaviour, qualitative researchers 
focus on language, experiences and perceptions (Moule, Aveyard & Goodman, 2016). 
In addition, the emphasis is placed in the perspective of the participant, as they are 
considered the experts of the phenomenon (Lapan, Quartaroli & Riemer, 2011). 
The subsequent sections will expand on the research methodology, data collection, 
data analysis, trustworthiness and ethical considerations for the proposed study.  
1.6.1 RESEARCH METHODOLOGY 
Narrative research is concerned with the sequential manner in which human 
experience unfolds. Narratives assist human beings in organising their experiences, 
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whilst echoing the sociocultural realm in which they are placed (Webster & Mertova, 
2007). Similarly, narratives allow the researcher to present human experience 
holistically including all its complexity and richness, by depicting the dynamic nature 
of human understanding and experience (Webster & Mertova, 2007). Individual 
narratives should be noted to be part of a broader context, considering family, culture 
and society.  
Narrative research is well suited in the investigation of complex human experience, as 
it attempts to capture the whole experience and not just fragmented occurrences. This 
form of inquiry provides the researcher with a rich framework to understand their 
participants (Webster & Mertova, 2007). The process of narrative research is a 
collaborative effort of both the participant and the researcher (Josselson, 2011).  Some 
forms of narrative research are not only concerned with the actual story that is being 
told but the structure and form as well, these additional aspects inform the researcher 
of the sociocultural underpinnings of the narratives (Flick, 2014).  The main premise 
that narrative inquiry is established on is that stories are fundamental to human 
experience, as it through our stories that we construct meaning in our lives (Flick, 
2014, Josselson, 2010). In addition, the focus of the narrative produced is the 
subjective experience of the participant and not what actually happened, as the 
meaning is constructed through social discourse (Josselson, 2011). 
1.6.2 DATA COLLECTION 
Because qualitative research seeks to explore human behaviours, research is usually 
collected in natural settings were the researcher immerses themselves in the world of 
the participant to better understand the phenomenon of interest. Qualitative 
researchers believe in gaining a holistic view of the phenomenon in order to provide a 
rich and true interpretation (Moule, Aveyard, Goodman, 2016). To gain the holist 
picture of the phenomenon understudy researchers will conduct in-depth face-to-face 
interviews with their carefully selected participants (Lapan, Quartaroli & Riemer, 2011). 
The method of sampling and interviewing that the proposed study will make use of will 
be explored in the following sections. 
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 1.6.2.1 Sampling 
Participants will be sourced through purposive sampling as to allow for specific data 
(Creswell, 2014). Lesbian women aged 18-35 who have undertaken the decision to 
disclose their sexual identities to their loved ones will be invited to participate in the 
study. The proposed participants should identify as self-disclosed. Furthermore, they 
should have disclosed their sexual identities while they were still in school. Participants 
will be sought from same-sex sexualities student organizations at a university in 
Johannesburg. The study aims to source 10 participants, but saturation will dictate the 
final number of participants in the study (Creswell, 2014; Morse, 1995).  
1.6.2.2 Narrative interviews  
The interviews will be grounded upon reflection, clarification, description and listening, 
so as to ensure the collection of rich data (King, 2014). The interviews will be 
conducted in an environment that is comfortable for the participants so that they will 
be able to express themselves openly. Audio recordings will be made of each 
interview. The participants will be asked to provide a narrative of their process of 
disclosure in within three stages: before, during and after, with attention to support that 
was provided and the resources they would have appreciated during those stages. 
In narrative research, data is collected from interviews conducted with the participants. 
The interviews are open-ended and take on the form of a conversation between the 
researcher and the participant (Given, 2008). The open-ended structure of narrative 
interviews allows the participant the freedom, to order and select events in a manner 
that reflects their meanings. Likely material that is deemed relevant or irrelevant is 
decided during the interview by the participant and the researcher (Given, 2008). 
1.6.2 DATA ANALYSIS 
Data analysis in qualitative research is diverse and the approach chosen is usually 
linked to the questions the researcher is asking (Punch, 2005). The common features 
one can find in the qualitative data analysis are collecting the data, becoming familiar 
with the data, thematic organization, expression of the data in a disciplinary 
perspective and lastly synthesis of themes for communication purposes (Giorgi, 1997; 
Punch, 2005). To ensure rigour in qualitative research, the method of data analysis 
chosen needs to be systematic, disciplined, observable and described (Punch, 2005). 
12 
 
The proposed study will make use of discourse analysis as the method of data 
analysis. Discourse analysis is the study of the language used by individuals (Gee, 
2014). For the purpose of the proposed study, the content of the language used by 
the participants will be analyzed (descriptive discourse analysis). Language is viewed 
as the manner in which humans relate and make sense of the world around them. For 
this reason, it is evident that discourse analysis will shed light on the various issues 
South African lesbians face after disclosure (Gee, 2014). 
The process of discourse analysis involves examining talks or texts for evidence of 
phenomena beyond the individual. In psychology, researchers use discourse analysis 
as a means to assess the incoherent worldview of society: how people and their 
behaviour are categorized, valued and located within the societal power struggles 
(Taylor, 2013). The discourses are examined with the context of broader society, 
considering constraints, time, and tradition etcetera. The main purpose of interviews 
is to source the talk data for analysis. The talk data is prompted by the questions asked 
and are not produced by them. Similarly, it is co-constructed in the situated activities 
of the conversation between the researcher and the participant. The talk will also be 
molded by the discursive resources available to the participant (Taylor, 2013). 
Thematic analysis will be the driving force of data analysis for the proposed study. 
Thematic analysis involves identifying themes in the data that have bearing on the 
research questions. Likely when possible linkages between themes are made to assist 
in the interpretation of the narratives (Flick, 2014). The task of analyzing narrative is 
not easy as one delves into the complex content of someone’s life, similarly meaning 
is not always transparent. In order for the researcher to find the hidden meaning he/she 
has to engage with the narrative and provide an interpretation (Given, 2008, 
Josselson, 2011) 
The following steps will be followed in the proposed study (Taylor, 2013): 
 After the interview is conducted, the narratives will be transcribed verbatim, so 
that the researcher will be able to familiarize herself with the data and for 
thematic analysis.  
 The researcher will then look for similar themes. 
Next, the similar themes found from the various narratives will be coded. Coding 
can be done several times, becoming more refined each time.  
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 The codes will then be interpreted in light of existing literature and the research 
questions. (It is important to note that the aim is to analyze the narrative and 
not the individual. So, for this reason, it is important that the researcher sets 
aside all conceptions regarding the participant)  
 Lastly, the researcher will discuss the findings in psychological language. 
1.6.3 TRUSTWORTHINESS  
In qualitative research, the term trustworthiness or rigour is used in place of validity. 
The purpose of ensuring trustworthiness is due to circumstances where the researcher 
and participant may share similar viewpoints (Moule, Aveyard, Goodman, 2016). 
Likely trustworthiness needs to be ensured so that replication of a thematic structure 
can be achieved if a new study on the same topic is conducted.  
Ensuring trustworthiness in the proposed study would involve utilising appropriate 
methods and having findings that are both plausible and illuminating (Moule, Aveyard, 
Goodman, 2016). Other methods of ensuring trustworthiness in the study would entail 
the researcher keeping a reflective journal where all personal perceptions pertaining 
to possible findings will be documented. Member checking will also be prescribed, to 
allow participants to confirm that their narratives were accurately captured. Similarly, 
strategies such as credibility (confidence in the truth of the findings), transferability 
(can the findings be applied to other contexts), dependability (consistency of findings) 
and confirmability (findings can be confirmed by others) proposed by Guba, to ensure 
trustworthiness in qualitative research will be employed (Moule, Aveyard, Goodman, 
2016).  
1.6.4 ETHICAL CONSIDERATIONS 
The study will be grounded upon ethical principles. At the outset, the participants will 
be informed of the nature and purpose of the study. Similarly, prior to data collection 
participants will be informed that their participation is voluntary, and they have the right 
to withdraw at any time. Confidentiality will be upheld at all times through the use of 
pseudonyms. The participants will also be asked to sign consent forms for their 
participation in the study. The study will be subject to the ethical review boards of the 
University of Johannesburg and debriefing will be offered to each of the participants 
at the end of the interview.  
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The subsequent section will explicate the proposed structure of the study, by providing 
a brief outline of each chapter. 
1.7 PROPOSED STRUCTURE OF STUDY 
The current chapter, chapter 1 provides a brief introduction and orientation of the 
study. Chapter 2 provides the theoretical framework of the study through its 
introduction of the literature related to Lesbian sexual orientation and disclosure of the 
sexual identities.  
The data analysis and findings will be presented in chapter 3. Chapter 4 will conclude 
the study by providing an evaluation of the study as well as recommendations for future 
research. 
1.8 CONCLUSION 
Lesbian women find themselves at the forefront of domestic abuse in South Africa. 
The sad truth is that these women are being punished for expressing who they are as 
individuals (Koraan & Geduld, 2015). There is an array of psychological, emotional 
distress they experience due to having a same-sex identity because they find 
themselves in an unaccepting and ignorant society. These experiences, not forgetting 
the physical consequences, create a dissonance when juxtaposed with living in a 
country that boasts one of the world’s most progressive constitutions (Msibi, 2013). 
The need for an educational psychologist to provide care, support and a safe 
environment for young lesbian’s women to navigate their sexuality is evident. Similarly, 
educational psychologists should play an active role in allowing broader society to be 
a space for conversation and acceptance of individuals with same-sex identities. 
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CHAPTER 2 
DISCLOSURE, LESBIANISM IN SOUTH AFRICA AND THE 
ROLE OF EDUCATIONAL PSYCHOLOGISTS 
 
“Twenty men attacked me in Soweto and made me strip naked. They were searching 
for both a penis and vagina. At first, I thought it was a joke; maybe they were playing 
with me. I didn’t really think they were serious about wanting to take my clothes off. 
This one guy tried to take my T-shirt off and I was mad. I was trying to fight them to 
keep my clothes on. I tried to run away but they overpowered me. When they took 
my trousers off someone said, “Oh, she is just a chick...stop hanging around women, 
you are spreading the disease.” Then, they beat me and told me they were teaching 
me a lesson.” 
(Graziano, 2014, p. 311) 
2.1 INTRODUCTION 
South Africa, a country that is hailed to have one of the world’s most progressive 
constitutions, with regard to inclusion, social justice and cohesion for all who live in it 
(Barnard, 2003). Despite being protected and affirmed by law, same-sex identity 
individuals do not feel safe in their own country (Ferim, 2016, Lewis, 2016). This 
speaks to the wish to disclose one’s sexual identity but rather remaining closeted for 
protection. Young lesbians form a vulnerable population, attacked by tradition and 
being raped in the name of correcting a white man’s disease (Arndt & Hewat, 2014). 
Many of them bear the scars from homophobic violence while others live in fear. There 
is no exemption; age, class or race from the patriarchal policing, translating to violent 
and often fatal attacks trying to make them it straight (Magni & Reddy, 2007). 
Remedying the poignant reality becomes the job of educational psychologists working 
with school going young lesbians.  
The chapter will begin by discussing the process of disclosure. Due to the study being 
conducted in South Africa the subsequent section will contextualise lesbianism in this 
context. The chapter will then move on to contextualise lesbianism in the school 
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context. The implications for young lesbians will next be elucidated, with specific 
reference to the South African context. Finally, the role of educational psychologists 
will be highlighted before concluding the chapter. 
2.2 DISCLOSURE 
Due to the traditional requirements, many young lesbians experience a dissonance 
when it comes to disclosing their sexual identity. The dissonance is caused by the 
challenge of maintaining an expected gender role and their “contradictory” sexual 
identity. For this reason, many young lesbians chose to remain invisible with regards 
to their sexual identity or wait for a more favourable time (Barefoot, Rickard & Smalley, 
2015).   
Arndt and Hewat (2014) describe the process of disclosing one’s sexual identity as a 
powerful act of personal liberation. The process is marked by an individual gaining the 
confidence to publicly declare their non-heteronormative sexual identity (Arndt & 
Hewat, 2014). The ambivalently shadowed process is a maze one navigates to gain 
an authentic and accepted identity (Walker & Prince, 2010). Through the process of 
disclosure young lesbians are gaining the confidence to show society who they are on 
the inside. Creating this congruence between ones internal and external portrayal of 
self-reduces the much-felt psychological distress of hiding a same-sex identity 
(McCormick, 2015). Disclosing one’s sexual identity crosses multiple layers being 
psychological, social and political. Not only are there personal internal (psychological) 
reactions to the disclosure, but also from society and possible traditional and political 
boundaries ones would be seen as crossing.  It should be noted that in collectivist 
cultures such disclosure can be considered as declaring a separateness from the norm 
of the community (Arndt & Hewat, 2014; Walker & Prince, 2010).  
Despite the protective laws that allow individuals with same-sex identities to exist as 
full affirmed South African citizens, the reality is that the safety and daily navigation of 
such identities are still strongly policed and governed heterosexuality (Francis, 2017). 
The disconnect between legislation and social ideals creates an unfavourable and 
threatening environment for young lesbians who desire to openly live their true self 
(DePalma & Francis, 2014). Traditional values in South Africa perpetuate the 
compulsory heteronormative culture that reverberates throughout critical ecologies of 
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culture, religion and perilous construction of gender that privilege hetero masculinity 
(Brown & Diale, 2017). Research has depicted this axiom, as teachers are unwilling 
to cover material related to sexuality as it is contestation with their religious conviction 
and cultural ordinances (Bhana, 2014). This explains the rise in the insidious violence 
against same-sex sexual identity youth as discussed in chapter 1. As societies all 
gazing panoptic lens is constant surveillance the appropriate expression or rather 
performance of gender identities young lesbian women wishing to embrace and 
express their sexual identities are marked with defiance and the constant risk of 
punishment (Butler, 1990; Foucault, 1976; Rich, 2018).  Having expressed this point, 
I concede that sexuality is invisible, but acknowledge that expressions are found in the 
constrictive heterosexual gender markers (Butler, 1990; Rossiter 2016). For example, 
butch lesbians express masculine traits and effeminate gay men express feminine 
traits (Brown & Diale, 2017, p. 3). Such behaviours are perpetuated by institutional 
gatekeepers of African tradition, patriarchy and religion that promotes the correction 
and discipline the lesbians back to their ‘original’ sex (Arndt & Hewat 2014; Butler & 
Astbury, 2007; Graziano, 2004). 
The perceptions and reactions of society have a paramount impact on individuals with 
non-heteronormative sexual identities. For some young lesbians, this impact begins 
even before disclosure occurs. Making the decision to come out a catalyst to further 
stigmatization. For lesbian youth, the family home serves as the main site for support 
and affection for its members, but when familial values are incongruent with one’s 
sexuality, dissonance occurs (Gorman-Murray, 2008). Research has indicated that for 
LGBT individuals the family home can become quite the opposite. Many homosexual 
children experience their homes as a place of oppression, characterised by fear and 
concealment (Gorman-Murray, 2008). In addition, the family home emphasises 
aspects that LGBT individuals cannot subscribe to heterosexual reproduction and 
heteronormative socialization.  
As disclosure is a process that is dependent on one’s context, conditions of disclosure 
and the socio-political nature thereof will now be explored.  
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 2.2.1 CONDITIONS FOR DISCLOSURE 
There are myriad factors that contribute to an unfavorable environment surrounding 
young lesbians wanting to disclose their sexual identities. Firstly, are the unpredictable 
reactions (Ryan, Huebner, Diaz & Sanchez, 2009). Similarly, the fear of possible 
rejection after disclosure often prohibits young lesbians from either waiting extended 
periods of time to come out or even considering disclosing their sexual identity to their 
loved ones (Hilton & Szymanski, 2014, Ryan, 2009, Schroeder, 2015). Many young 
lesbians may even employ a dysfunctional façade, a psychological attempt to convince 
themselves that they do not have a same-sex identity (Butler & Astbury, 2007). Being 
rejected particularly by family members, leaves young lesbians feeling isolated and 
ashamed. Their false assumptions that families would accept and protect them but 
rather revictimize, abuse and ostracize them creates confusion (Padmanabhanunni & 
Edwards, 2013). Confused young lesbians who have been rejected by loved ones 
possess feeling which enhances their chances of engaging in risky behaviours such 
as substance abuse, running away from home and unsafe sexual practices (Ryan, et 
al., 2009). Furthermore, due to these unfavourable conditions, many young lesbians 
communicate their identities through, suicide attempts, somatic illness and behaviour 
related issues (Beaty, 1999).   
2.2.2 SOCIO-POLITICAL NATURE OF DISCLOSURE 
In societies where, traditional gender norms have strong roots, lesbians face higher 
levels of psychological distress and may even choose to conceal their identities. For 
many, this concealment is due to their individual preconceptions about how they are 
viewed by society (Bonthuys & Erlank, 2012). A participant in the study conducted by 
Msibi (2013) stated ‘‘…it’s not that I don’t want to come out in the open, but it is fear. 
That’s what I have learnt, but I think it works for me, I’m accepted and respected by 
the society and the church, I’m an important person in the public so it works for me…’’  
(p. 111).   
Another obstacle faced by young lesbians are social norms governing sexuality which 
do not always permit openly voicing or displaying a same-sex identity (Smuts, 2011). 
Lesbians who are brave enough to publicly exhibit their sexual identities find 
themselves in vulnerable situations, being at risk for gay bashing, victimization, violent 
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attacks and sexual abuse. Young lesbians who have self-disclosed are seen as 
oppositional to traditional norms and values. These young women are believed to be 
a threat to the patriarchal order (McCormick, 2015). Moreover, heterosexual men 
consider lesbianism an avenue for women to behave and be treated as men. 
In addition to the social aspect related to disclosure, it is equally important to note the 
political relations. Arndt and Hewat (2014) discuss how the social understanding of 
homosexuality contributes to the political nature of the disclosure. They state that not 
all ethnic groups are associated with the same values after disclosure. Many non-
western societies consider homosexuality as a western norm and those who subscribe 
to such, defiant of tradition. Ferim (2016) continues to state that it is difficult to find 
roots of homosexuality over the African continent and many maintain that it is a 
decadent practice created by the west and forced upon Africans.  
Similarly, social order is of high importance and men and women have prescribed 
gender norms and roles. Alterations in such behaviours often result in homophobic 
violence such as curative rape (Msibi, 2011). The emphasis on conforming to social 
order and traditional values has led to the normalisation of homophobic violence and 
hate speech. Some individuals are even subjected to spiritual and psychological 
interventions in attempts to cure their “sickness” (sexuality) (Graziano, 2004). 
Furthermore, traditional communities condemn homosexuality, due to their desire to 
preserve true African custom. Homosexuality is thus a corrosion of tradition, being a 
distorted representation of family, marriage and procreation (Ferim, 2016; Graziano, 
2004). Disclosing a same-sex identity is foreign, un-African, and not aligning with the 
collectivist ideal of ubuntu.  
On the other hand, the progressive “woke” disposition of the new generations has led 
to a somewhat overlooked fluid experience of homosexuality. Francis and Reygan 
(2016) highlight these aspects in their study where participants discuss how they are 
openly lesbian and feel protected by the constitution. A participant stated “…there is a 
beautiful acceptance and that is beautiful when people around me get it and are 
accepting and not homophobic. Then I think I am born at the right time in the right 
place. Thank you [G]od!” (Francis & Reygan, 2016. p. 77). 
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Notwithstanding the positive effects of this liberating process, socially unacceptable 
displays in ill supporting contexts open doors for many negative consequences for 
young lesbians. The aforementioned are of particular importance to lesbianism in the 
South African context, the following section will further explicate these considerations.  
2.3 CONTEXTUALISING LESBIANISM WITHIN THE SOUTH AFRICA CONTEXT 
South African LGBT theorists consider disclosure as a progressive process of 
empowerment that confronts conservative/ traditional norms (McCormick, 2015).  It is 
with this statement where we can note niche of homophobia. The many South Africans 
that rally against homosexuality dwells only on the latter part of the statement. The fall 
of the apartheid government was purposed with the task of enabling and empowering 
all previously oppressed communities, with the chance to live freely. This historical 
movement gave birth to what can be considered the world’s most progressive and 
liberal constitution (Butler & Astbury, 2007).  
Considering the LGBT community, the constitution aimed to acknowledge and 
celebrate the rights of people with same-sex sexual identities (DoJ, 1996). Moreover, 
South Africa was one of the earliest to legalize gay marriage, in 2006 (Ferim, 2016, 
Lewis, 2016). Despite these bold, applaudable actions, the reality facing lesbians in 
South Africa over the past 10 years, is paradoxical of what was written. A visual picture 
of this incongruence portrayed by a rift between the values of the constitution and the 
attitudes and behaviours of society toward LGBT communities (Butler & Astbury, 
2007). The representations are violent and brutal, in recent years several cases have 
shown the extent of these crimes. Young women are violently attacked being 
strangled, beaten, dragged, stabbed, shot and burned (Brown, 2012, Mambaonline, 
2014, News24, 2016). Other horrific examples describe how the bodies of lesbians 
are mutilated, 
The dichotomy between the law and actions of society sets an unfavourable 
environment for young lesbians wishing to disclose their sexual identities (Ferim, 
2016). Though the obligated legal system should protect them as women and their 
rights as lesbians, the values of patriarchy overshadow this (Arndt & Hewat 2014; 
Butler & Astbury, 2007). The result being violent attacks were young women are raped 
in the name of correcting a pathologized disease (Arndt & Hewat, 2014, (Ferim, 2016, 
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Padmanabhanunni & Edwards, 2013). Research indicates that at least 10 lesbian 
women are reportedly raped per week (Koraan & Geduld, 2015).  
As aforementioned, South Africa is one of the most progressive countries considering 
inclusion and acknowledgement of LGBT individuals. If one is to consider most of the 
continent it is easy to note the intolerance of homosexuality. Countries such as 
Cameroon and Uganda have harsh prison sentences stretching up to 7 years 
(Bonthuys & Erlank, 2012, Msibi, 2013). Similarly, Nigeria and Liberia have escalated 
the issue as far as to include anti-homosexuality bills in the constitution. South 
Africans, however, share the belief with these countries that such values promote the 
morality of African values (Msibi, 2013). Reinforcement of values only perpetuates the 
culture of hate crimes and violence. Graziano (2004) describes how statements that 
homosexuals need to be eradicated because they are a threat to the nation, echo 
across the African continent.  
To gain a holistic understanding of lesbianism in South Africa a cultural lens will be 
used in the section to follow. Thereafter the abuse lesbians face in the country will be 
elucidated. 
2.3.1 CULTURAL PERSPECTIVE 
Heteronormative socialisation and the influence of traditional patriarchy become a 
socially acceptable mask for the violent attacks’ lesbians succumb to.  There is an ill 
believe that men are entitled to the bodies of women and should police any form of 
nonnormative behaviours (Ferim, 2016).  In 2011 a South African television 
programme aired statements of men who wished to kill and rape lesbians. 
Many traditional women undergo practices such as intonjane and umemulo- the 
process of teaching young women how to be good wives and mothers (Ferim, 2016). 
The practice is aimed at cultivating women into African tradition, which prescribes 
stereotypical roles and behaviour. Lesbian are seen as insubordinate of such practice 
as in need of severe punishment. Moreover, society does not empathise with the plight 
of living as who one is but rather view them as defiant and challenging (Ferim, 2016; 
Graziano, 2004; Lewis, 2016). 
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For black South African women, the climate of disclosing a same-sex identity is all the 
more punitive. A cultural abnormality is a term used to classify black lesbians, as their 
identity is perceived phenomenon adopted from western society. Furthermore, these 
women are pathologized by traditional communities who believe that the lesbian 
identity disease rather than an identity (Arndt & Hewat, 2014). For these reasons is 
not uncommon for young lesbians to be ostracised. In addition, other forms of support 
and legal systems also turn a blind eye for similar reasons.  In a study conducted by 
Graziano (2004) a participant described her experience of attempting to report her 
rape to the police, but she was laughed at and turned away because in their opinion 
she deserved it.  
2.3.2 PAINTING THE PICTURE OF ABUSE  
The shadow that is cast on the abuse lesbian’s face is evident from the above 
statement, it is noteworthy to understand the ways in which the abuse manifests. 
Lesbians who have self-disclosed face discrimination and prejudice are numerous 
ways from differential abuse to murder (Brown, 2012, Koraan & Geduld, 2015). The 
most common being hostile looks and verbal abuse. The escalated incidents do 
however include physical and sexual abuse (Padmanabhanunni & Edwards, 2013).  
Research has found that though the abuse is not documented under sexual identity, 
lesbian women face higher rates of traumatic violence than heterosexual women, such 
as corrective rape (Ferim, 2016). This increased risk can be noted to be due to society 
privileging heterosexuality and the internalisation of homophobia. For some lesbians, 
society has instilled in them a belief that there is something wrong with them and that 
they are deserving of abuse (Padmanabhanunni & Edwards, 2013). Arndt and Hewat 
(2014) have described how many lesbians live in fear of being victimised, and worse 
raped. They continue to add that this fear is heightened due to the lack of interest from 
authority as they as consider having a white disease. Funeka Soldaat, a lesbian 
activist was quoted saying “It’s as if you are sitting like a time bomb. You don’t know 
when it’s going to explode. You are just waiting for it to be your turn.” (Lewis, 2016, p. 
206).  
Curative/corrective rape is yet another manifestation and is a term used to describe 
the violent attacks on lesbian women, in the name of preservation of cultural norms 
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and values. The attackers believe that there is a pathological explanation for the error 
in sexuality and that the antidote is to be raped by a man (Padmanabhanunni & 
Edwards, 2013). Similarly, it is assumed that violent imposition will teach lesbians how 
to be real women (Ferim, 2016; Padmanabhanunni & Edwards, 2013). A shocking 
finding from the Eastern Cape Lesbian Gay Bisexual Transgender Intersex 
Organisation (ECLGBTI) estimated that there are 10 women raped in the name of 
curative rape a week and that these incidents are more common in the rural areas, 
where traditional values are more pronounced (Ferim, 2016).  
For the purposes of the present study, the subsequent section will contextualise 
lesbianism in the school context. 
2.4 CONTEXTUALISING LESBIANISM WITHIN THE SCHOOL CONTEXT  
The school is a microcosm of society and thus not only mirrors compulsory 
heteronormative ideals but is a site for socialisation (DePalma & Atkinson, 2010; 
Rothmann & Simmonds, 2015). For young lesbians, this context is the playground for 
homophobic discrimination and victimization. Reiterating the earlier mentioned façade 
employed in many young lesbians, it now becomes evident as such environments 
which dictate compulsory heteronormativity. The disjuncture rears its head once again 
as one considers the laws aimed at protecting learners and teachers with LGBT 
identities. Despite these laws, many individuals still experience exclusion and 
victimization. Many of these youths stated that they feel less integrated and unsafe at 
school. The consequences result in absenteeism and dropping out of school 
(DePalma & Atkinson, 2010). The violence and discrimination faced by LGBT youth is 
not always a result of overt behaviour, perceived defiance of gender norms also 
creates a platform for harassment and discrimination (Toomey, McGuire & Russel, 
2012). 
The sad reality is that in some cases the victimization comes from teachers who are 
unable to put their personal views aside, with some refusing to cover course material 
that deals with homosexuality and sexuality alike (Bhana, 2014). It is noteworthy when 
juxtaposing the previous statement, that the South African Council of Education 
expects teachers to ‘acknowledge, uphold and promote basic human rights, as 
embodied in the Constitution of South Africa’. In addition, LGBT youths have been 
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found to have compromised school outcomes, low academic achievement and 
aspirations. There is also a linkage with the long-lasting effects and occupational 
attainment (Watson, Barnett & Russell, 2016). It should be noted that some LGBT 
youth do excel in school and do not necessarily face such issues (Watson & Russell, 
2014). It has been noted that these youths build good relationships with their teachers 
and peers and are able to function well in the school setting.   
The findings from a study conducted by DePalma and Atkinson (2010) stated that half 
of their participants had been subjected to homophobic harassment and bullying at 
school. These findings can too be generalised to the greater schooling systems 
(DePalma & Atkinson, 2010). For many of the LGBT youth, the safety of remaining 
closeted is due to witnessing how others who have self-disclosed are victimised and 
bullied (Toomey, McGuire & Russel, 2012). For reasons such as the aforementioned 
many LGBT youths do not consider the school a safe place. Msibi (2012) illustrates 
the issue further with findings from his study, describing the abuse faced by same-sex 
youth, participants narratives included instances of being stoned and verbally abused 
by peers and teachers alike. On the other hand, when students did feel safe at their 
schools, they had higher psychosocial and educational achievements.  It should be 
noted that the increase in homophobic bullying and resulting suicide in schools has 
received the much-needed attention. Countries such as Australia and Canada have 
created educational guidance programmes to address the growing issues related to 
violence and discrimination against LGBT youth (DePalma & Atkinson, 2010; Toomey, 
McGuire & Russel, 2012). 
2.5 IMPLICATIONS FOR YOUNG LESBIANS IN SCHOOLS 
For young lesbians, schools are yet another site that enforces heteronormativity. 
Sexual displays that oppose this status quo are labelled as being defiant, unnatural 
and immoral (Bhana, 2014). Due to the belief that lesbians and other homosexual 
identities are defiant, they are regulated and open to harassment. Similarly, 
homosexual youth face exclusion and limited support compared to their heterosexual 
peers. The rigid structure of the school almost imposes itself on homosexual youth, 
forcing them to wear gender prescribed uniform and use bathrooms that create 
discomfort. Moreover, Bhana (2014) describes how 19 per cent of lesbian and bisexual 
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women experience sexual coercion and rape at school. Similarly, teachers often 
overlook homophobic bullying and violence due to their own perceptions.   
The pressure that young lesbians face is traumatic and disabling. LGBT individuals 
who lack support may develop feelings of hopelessness and attempt suicide. These 
vulnerable individuals must contend not only with events that all youths face but also 
family rejection, school harassment and various forms of abuse (Padilla et al., 2010).  
One of the issues lesbian youth face is parental rejection. With the lack of parental/ 
familial support, it is quite evident why LGBT youth are placed in such a vulnerable 
space (Bregman, Malik, Page, Makynen & Lindahl, 2013). Research confirms this, as 
young lesbians who face rejection after disclosure are more likely to experience 
internalized heterosexism; less physical well-being; mental health issues, engage in 
substance abuse and be more likely to attempt suicide (Hilton & Szymanski, 2014). 
Furthermore, these youths are also more prone to run away from home, have more 
school-related issues and decreased academic success (Pearson & Wilkinson, 2013).  
Parental influence is more pronounced for children who still reside with their family 
and the impact of conflict has been found to be more stressful. Similarly, the effect of 
negative parental control on young lesbians’ psychological symptoms was larger than 
parental acceptance and affection. Research has indicated that lesbian youth have 
reported more serious arguments with their parents when compared to their 
heterosexual peers which consequently, lead to higher levels of psychological distress 
(Freitas et al., 2015). 
The impact of discrimination, rejection and homophobic violence will consequently be 
discussed in the domains of personal and social wellbeing.  
2.5.1 PERSONAL WELL-BEING 
There are many pressures individuals face during childhood and adolescence, but for 
lesbian youth, the stress is even greater. These youths must also contend with 
disclosure related anxiety and the consequences thereof.  Likely, the worry about 
whether their sexuality will be an obstacle later life is equally anxiety provoking (Padilla 
et al., 2010).  A large body of literature describes the lower levels of overall personal 
wellbeing in young lesbians (Freitas eta al, 2015, Goldfried & Goldfried, 2001, 
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Gorman-Murray, 2008, Mustanski, Garofalo & Emerson, 2010, Pearson & Wilkinson, 
2013, Padilla et al., 2010, Williams & Chapman, 2011).  
The highly repressive environment that emphasises hetero-normative socialization 
breeds internalized homophobia. This often results in individuals choosing to rather 
conceal their sexual identities causing decreased wellbeing (Msibi, 2013). Whether 
the choice of concealment is due to fear or avoidance of stigma and discrimination, 
their experience is internalised and characterised by shame, guilt, disrupted 
relationships, depression and anxiety (Pearson & Wilkinson, 2013). The internalisation 
of negative emotions is also common in individuals whose families look to religion, 
society and politics as a point of reference. Young lesbians who find themselves in 
such contexts may develop feelings of confusion and shame, as they feel they are 
rebelling against their values (Pearson & Wilkinson, 2013). The interplay between the 
victimization/stigma, internal emotions and role of support is what ultimately results in 
the decreased well-being of young lesbians (Freitas, 2015, Pearson & Wilkinson, 
2013).  
The subsequent sections will examine these impacts from a psychological and 
physical perspective.  
2.5.1.1 Psychological  
The psychological impact on young lesbians is wide-ranging and long-lasting. Some 
of the common emotional consequences include guilt, shame, anxiety and depression. 
Some individuals have articulated feelings of self-loathing due to the perceptions 
regarding same-sex individuals and reactions of loved ones (Goldfried & Goldfried, 
2001). Similarly, it has been observed that lesbians are more vulnerable to depression 
and are thus more likely to seek out professional treatment (Barefoot, Rickard & 
Smalley, 2015). Due to the psychological distress they face, many young lesbians may 
begin to deny their sexual identities and experience lower levels of self-esteem 
(Freitas, 2015, Padilla et al., 2010). Lesbian youth are more susceptible to suicidal 
thoughts attempts and completion of suicide compared to their heterosexual peers 
(Robinson & Espelage, 2011; Watson & Russell, 2014). A positive school environment 
was observed to mitigate the negative psychological consequences lesbians 
experience. 
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Lesbian youth fight a battle between various internal and external factors that 
contribute to their decreased well-being. Internal factors include anxiety surrounding 
possible rejection from friends and family, the need to cope with responses regarding 
their non-conforming sexual identities and unavailable support systems (Williams & 
Chapman, 2011). On the other hand, victimization and the unavailability of support 
systems contribute to the external factors (Williams & Chapman, 2011). Moreover, 
many lesbians who experience psychological distress turn to alcoholism, drug abuse 
and other risky behaviours as a means of coping (Freitas et al., 2015; Gorman-Murray, 
2008; Robinson & Espelage, 2011). Furthermore, research has indicated that the 
psychological distress experienced is long-lasting and these individuals are more 
susceptible to post-traumatic stress in adulthood. It should, however, be noted that 
psychological distress seems to resolve from adolescences to adulthood (Birkett, 
Newcomb & Mustanski, 2015, Freitas et al., 2015).  
2.5.1.2 Physical 
Suicide is a considerable issue faced by LGBT individuals. When the psychological 
stressors become too great, many LGBT youths engage in suicide ideation and 
attempts. Individuals have articulated that experiences that lead to suicidal ideation 
included rejection and victimization after disclosure (Williams & Chapman, 2011). 
Likely youths who attempted suicide felt hopeless, had fewer psychosocial resources 
(self-esteem and social support) and more negative social relationships (Goldfried & 
Goldfried, 2001, Rosario, Schrimshaw & Hunter, 2005).  
Other physical manifestations are higher levels of school truancy, self-destructive 
behaviours and risky sexual engagements (Freitas et al., 2015, Gorman-Murray, 
2008). Due to the manner in which society engages lesbianism, these youths may 
develop a disregard for their own wellbeing. The indifference increases the risk of 
engaging in unsafe sexual practices, falling pregnant or contracting HIV/AIDS 
(Williams & Chapman, 2011). Vulnerable young lesbians may even resort to 
substance abuse and alcoholism in attempts to cope with their distress (Gorman-
Murray, 2008, Padilla et al., 2010, Williams & Chapman, 2011).  
Research has shown that one in three same-sex identity youth experiences verbal 
abuse from family members and that one in four has encountered physical abuse at 
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school (Goldfried & Goldfried, 2001).  These findings depict that for young lesbian the 
impact is not only personal but extends to the social and educational domains as well.  
2.5.2 SOCIAL WELLBEING 
Bronfenbrenner postulates that an individual’s social positioning impacts their 
development (Bronfenbrenner, 1979). This is reiterated in LGBT literature, which 
explicates the interplay between wellbeing and the social context of a LGBT individual. 
Many individuals, who have non-conforming identities, internalize societal messages 
of abnormality and that they are deserving of victimization (Goldfried & Goldfried, 
2001). Moreover, even before a solidified sexual identity is attained, the societal 
message of abnormality and homosexuality is paired.  Children who display non-
heteronormative behaviours are labelled and ridiculed. Furthermore, parents may 
even discourage non-conforming behaviours and force their ideal of normality on 
children (Ryan, 2009). 
When families and peers are unable to accept the sexual identities of their loved one, 
emotional and physical rejection may occur. The isolation felt by young lesbians leads 
to much psychological distress. In some instances, the experience is too 
overwhelming, and these vulnerable individuals find themselves running away from 
home. There is an over-representation of LGBT youths in foster care, juvenile 
detention facilities, and among the homeless (Goldfried & Goldfried, 2001, Ryan, et al. 
2009, Williams & Chapman, 2011). In situations where LGBT individuals are financially 
stable and more confident with their sexual identities, it was found that the void from 
familial rejection was remedied by the support of close friends (Goldfried & Goldfried, 
2001, Schroeder, 2015).  
Msibi (2013) speaks to the social relations of LGBT individuals in the South African 
context. When examining disclosure, it was found that the lack thereof was largely 
informed by social, cultural and religious expectations (Msibi, 2013). This extended to 
their familial and occupational obligations as well. The absence of a heterosexual 
marriage was internalized as letting one’s family down and caused feelings of guilt and 
failure. Moreover, it was deduced that the public portrayal of their identities would 
cause decreased respect from their communities, and from themselves. Similarly, the 
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inability to bear children reiterates the un-Africanness and unnaturalness of 
homosexuality (Epprecht, 2002, Vincent & Howell, 2014).  
When considering the various experiences of LGBT individuals, one should note that 
it is not an inevitable result of a non-conforming sexual identity, but rather the interplay 
between the stress and lack of social support, these individuals contend with (Pearson 
& Wilkinson, 2013).  
As the school context is an area where young lesbians navigate their disclosure, the 
role of educational psychologists would be vital and is thus explicated in the section to 
follow.  
2.6 ROLE OF EDUCATIONAL PSYCHOLOGISTS  
The role of an educational psychologists goes beyond merely assisting students to 
adequately function and achieve in the school context, but to provide a holistic service 
to the individual. This means that students should be able to better function in society 
in general (Goodrich & Luke, 2009).  Likely therapy should be tailored to the specific 
needs of the various LGBT clients (Barefoot, Rickard & Smalley, 2015). For 
educational psychologists to effectively assist young lesbians they should always be 
aware of their own worldviews. If any biases are held, or the psychologist does not 
feel they will be able to adequately assist the client a referral should be made 
upholding the best interest of the client (Barefoot, Rickard & Smalley, 2015; Oba & 
Pope, 2013). The issues related to training of psychologists to work with same-sex 
identity youth contributes to the aforementioned.  
2.6.1 TRAINING OF PSYCHOLOGISTS  
Findings from a seminal study with Masters Educational psychology student shows 
that they do not feel adequately prepared to deal with LGBT issues in practice (Njoko, 
2018). This is due to the topic not being covered sufficiently in their coursework. To 
add to this statement some also indicated that it goes against their personal views and 
beliefs, and they would not provide services to the best of their professional capacity. 
Singh and Burnes (2009) postulate that due to the scarce literature on how 
psychologists can assist LGBT youth, it is evident that the population needs such 
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services. This statement is reinforced by additional research which also indicates that 
LGBT school going youth are underserved and at-risk (Robinson & Espelage, 2011; 
Watson & Russell, 2014). These findings could be due to the limited training that 
educational psychologists and school counsellors receive regarding their needs 
(Goodrich & Luke, 2009; Victor, Nel, Lynch & Mbatha, 2014; Walker & Prince, 2010). 
For such reasons, educational psychologists need to consider specific aspects when 
working with vulnerable youth such as those with same-sex identities.   
2.6.2 CONSIDERATIONS FOR EDUCATIONAL PSYCHOLOGISTS 
Educational psychologists should be aware of certain issues when working with young 
lesbians. For many, the processes of disclosing such a sensitive matter to a stranger 
may be anxiety provoking due to preconceptions. Moreover, possible rejection from 
loved ones may have cast a shadow of shame and guilt on their sexual identities (Oba 
& Pope, 2013). DePalma and Atkinson (2010) discuss feelings of isolation and lack of 
support felt by LGBT youth who did not have a support person at school. On the other 
hand, it should be noted that individuals who were fortunate enough to receive support 
from psychologists, teachers or loved ones reported feelings of belonging (DePalma 
& Atkinson, 2010). Research indicates that due to the higher likelihood of LGBT 
individuals seeking out the assistance of psychologists, compared to heterosexuals, 
the most psychologist will work with a same-sex identity client (Cannon, Wiggins, 
Poulsen & Estrada, 2012). When reflecting on the above-mentioned, psychologists 
should carefully consider the duration of rapport building, to make sure that sufficient 
trust and comfort has been established. Furthermore, a positive psychology stance 
could be employed to encourage, empower and work on the client’s strengths, such 
an approach will also build resilience and coping skills necessary for clients to utilise 
in society going forward (Barefoot, Rickard & Smalley, 2015).  
A vital consideration when working with young lesbians is noting the pros and cons of 
disclosure (Walker & Prince, 2010). Walking the client along the path of the disclosure 
may not be the best option for their context. If one was to bring to the fore the 
circumstances for South African lesbians and/or young lesbians in traditional homes, 
it is evident that the safety of the client should take precedent. (Padmanabhanunni & 
Edwards, 2013) also, highlight the consequences of internalising society’s negative 
reactions and perceptions of same-sex identities and how they should consider in the 
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counselling setting. Psychologists should create a space where young lesbians can 
reflect on such experiences and understand the influence on their lives.  If possible, 
psychologists should foster an enabling environment for lesbian clients, providing 
magazines and literature that speaks to LGBT issues in the waiting room for example. 
Furthermore, intake questionnaires and consent (ascent) forms should be worded in 
a manner that is sensitive to individuals with same-sex sexualities (Barefoot, Rickard 
& Smalley, 2015).  
2.6.3 SUGGESTIONS FOR PRACTICE  
When working with young lesbians in the school context, educational psychologists 
must advocate for their clients. This can be achieved by educating staff and students 
about individuals with same-sex identities, thus rippling systemic change.  
Psychoeducation should extend to also focus on curriculum, where hesitant teachers 
can be coached on delivery (Goodrich & Luke, 2009). Likely to advocate for schools 
to implement anti-harassment policies and encourage teacher and peer intervention 
(Toomey, McGuire & Russel, 2012).  Part and parcel of this education are shedding 
light on misconceptions regarding LGBT individuals and their experiences. 
Furthermore, LGBT youth should be assisted in creating supportive social networks, 
that can alleviate feelings of ostracism (Oba & Pope, 2013).   
The formation of social clubs that provide safe spaces for such individuals, could not 
only empower young lesbians but also remedy feelings of isolation as mentioned 
previously (Toomey, McGuire & Russel, 2012). The culturally sensitive nature and 
accommodation for the diversity of community-based support groups should be 
considered (Oba & Pope, 2013). Moreover, psychologists need to be cognizant of their 
client's contexts and reflect on other identities and factors that might further hamper 
their client's development (Goodrich & Luke, 2009). With the backing of 
multiculturalism and social justice, educational psychologists are all the more 
responsible and equipped to spearhead such initiatives.  
A multi-disciplinary treatment approach would allow for more effective outcomes. 
Clients should be reassured that the therapeutic space is safe and structured, as they 
may have developed feelings of mistrust in caring professionals. Where possible 
young lesbians could be invited to group therapy sessions. Such sessions create a 
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sense of universality and provide a platform for sharing experiences and gaining from 
others who are similar to oneself. This stance has been noted to empower clients and 
remedy feelings of isolation (Goodman & Luke, 2009). Likewise, loved ones could be 
invited to sessions, to address related issues and strengthen the clients' support base 
(Padmanabhanunni & Edwards, 2013) 
Due to the limited training educational psychologist receive in the area, they should 
not feel hesitant to work with same-sex identity youth. Rather they should also gain 
support from knowledge holders in the school and community. Clinical and peer 
supervision is encouraged during the initial sessions (Goodman & Luke, 2009). A good 
starting point is to consider existing concerns from the larger school body. In addition, 
therapy goals should be set, and a treatment plan can be established (crisis 
intervention or longer-term therapy). The foundation for the session is to acknowledge 
and validate the client’s experience. Goodrich and Luke (2009) outline several steps 
that can be followed when working with LGBT youth.  
 Become familiar and reflect on beliefs and biases about sexual identity and 
gender identity, whilst also considering language. 
 Utilize inclusive language which affirms same-sex identities.  
 Consider theoretical models of sexual orientation and gender identity such as 
Cass.  
 Familiarise oneself with the possible needs of same-sex identity clients in 
various contexts.   
 Establish a tentative treatment plan that includes individual counselling, group 
counselling and family invitations. 
2.7 CONCLUSION 
The literature has examined the liberating effects of disclosing one’s sexual identity. 
Young lesbians who have self-disclosed possess feelings of empowerment and 
congruency with their internal and external selves. Disclosure can be noted as a 
beneficial process and should be encouraged when working with young lesbians, to 
remedy the various psychological, social and educational implications, this cannot 
always be done. For lesbians living in traditional contexts disclosing a same-sex 
identity places one at the forefront for discrimination and violent attacks. The culture 
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of curative rape, murder and ultimate purging in the name of cultural and traditional 
preservation should always be considered when working with young lesbians. 
Educational psychologists have an obligation to advocate and create safe spaces for 
same-sex identity clients. Similarly, they should always familiarise themselves with the 
client’s context in order to create the optimal therapeutic plan. 
The subsequent chapter will discuss the findings of the present study. 
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CHAPTER 3 
METHODOLOGY, PROCEDURE AND ANALYSIS OF FINDINGS 
 
3.1 INTRODUCTION 
The present chapter will provide a short vignette of the methodology and procedure 
that was followed in the study as discussed in chapter one. The chapter will then 
provide the essential structure of the narrative of disclosure for young lesbians before 
speaking to the findings of each participants narrative, before.  
3.2 METHODOLOGY OVERVIEW 
The research sought to explore the narratives of self-identified lesbians who publicly 
disclosed their sexual identity. This was considered with a focus on how their 
disclosure was met as well as how they navigated their expressive sexuality identity 
during their school years. To sufficiently satisfy these research aims a qualitative 
approach was employed. Moreover, in doing so the researcher was required to 
position herself within the worlds of the participants who described their narratives of 
disclosing their sexual identities for the study (Creswell & Poth, 2016). The narratives 
provided by the participants needed to be understood from their perspectives, 
considering their contexts and language (Moule, Aveyard & Goodman, 2016). For this 
reason, narrative research was employed.  
Narrative research delves into the sequential manner in which human experience 
unfolds. Such a method allows for the investigation of complex experiences, that is 
human existence. Because the entire experience is captured, the research has a rich 
framework in which they can begin to understand a phenomenon they may not be an 
expert in (Lapan, Quartaroli & Riemer, 2011; Webster & Mertova, 2007). This speaks 
to the research process, that is a collaboration between the participant and the 
researcher (Josselson, 2011). Another wonderful contribute of narrative research is 
found in its process, which opens a door for understanding the sociocultural 
underpinnings that govern the meaning an individual ascribes to life (Flick, 2014; 
Josselson, 2010). 
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3.3 PROCEDURE FOLLOWED  
Because qualitative research seeks to explore human behaviours, research is usually 
collected in natural settings through in-depth face-to-face interviews with carefully 
selected participants (Lapan, Quartaroli & Riemer, 2011). Purposive sampling was 
used to source lesbian women aged 18-35 who disclosed their sexual identities while 
at school (Creswell, 2014).  
The interviews were conducted in a safe and comfortable environment, due to the 
sensitive nature of the study. Audio recordings were made of each interview (with 
consent from participants) while the participants provided a narrative of their process 
of disclosure. Specific attention was paid to them to support that was provided and the 
resources they would have appreciated during disclosure.  
The conversational-like structure of the interviews gave the participants the freedom 
to structure their narrative, in a way that was meaningful to them (Given, 2008). To 
ensure that rich data was collected interviews were grounded upon reflection, 
clarification, description and listening (King, 2014). 
The general procedure in qualitative data analysis is collecting the data, becoming 
familiar with the data, thematic organization, expression of the data in a disciplinary 
perspective and lastly synthesis of themes for communication purposes (Giorgi, 1997; 
Punch, 2005). Discourse analysis was employed as the method of data analysis in this 
study as participants were providing their narratives. Discourse analysis is the study 
of the language used by individuals (Gee, 2014). This was done by analyzing the talks 
of each participant to understand how their behaviour is categorized, valued and 
located within the socio-political realm (Taylor, 2013). Furthermore, thematic analysis 
was used to identify themes in the data that had bearing on the research questions, 
and commonalities among the participants (Flick, 2014). 
 
The detail of steps observed in the study are as follows (Taylor, 2013): 
 After the interview was conducted, the narratives were transcribed verbatim, so 
that the researcher was able to familiarize herself with the data and for thematic 
analysis.  
 The researcher then looked for similar themes. 
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Next, the similar themes found from the various narratives were coded. Coding 
can be done several times, becoming more refined each time.  
 The codes were then interpreted in light of existing literature and the research 
questions. (It is important to note that the aim is to analyze the narrative and 
not the individual. For this reason, it is important that the researcher sets aside 
all conceptions regarding the participant) 
 Lastly, the researcher discussed the findings in psychological language. 
 
3.4 ESSENTIAL NARRATIVE OF DISCLOSURE  
The central themes as deduced from the inter-individual analyses will now be 
elucidated.  
3.4.1 THE LESBIAN IDENTITY AND PATHOLOGY 
The lesbian identity is regulated by society. This is done through the identification of 
stereotypical markers. The lesbian identity is not considered beautiful and ascribing 
members are masculine, play male-dominated sports and wear male underwear. The 
term associated with the masculine appearance is butch (Brown & Diale, 2017), 
lesbians who do not present in this manner, are seen as true lesbians.  For Zandile, 
this stereotype provided labelling criteria for her to be suspected of being lesbian 
before she had even acknowledged the term. When one does not fit these stereotypes, 
questions arise about one’s applicability to the identity, this was the case Ayanda and 
Nicole who present as feminine.  
Accompanying the lesbian identity is the pathological antecedent. The participants 
were accused of being possessed, bewitched or sick. Across the narratives the range 
varied based on diverse factors, they were viewed as contagious and actively looking 
to infect others. The translation of constant pathologizing was feelings of isolation and 
finally internalization of pathology. Furthermore, two of the participants were even 
subjected to processes intended to remedy their “illnesses”. 
Padmanabhanunni and Edwards (2013) elucidate how society has instilled a belief 
that there is something wrong with them. Lesbians are pathologized by traditional 
communities who believe that the lesbian identity disease rather than an identity (Arndt 
& Hewat, 2014). It has even been found that this association can even be made prior 
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to one attaining a sexual identity (Goldfried & Goldfried, 2001). Such findings support 
the views of the participants in the present study who have been labelled deviant, 
unnatural and immoral, and eventually to internalise such messages (Bhana, 2014). 
Furthermore, some members of society even hold beliefs that there is a pathological 
explanation for the error in sexuality and that the antidote is to be raped by a man 
(Padmanabhanunni & Edwards, 2013). In attempts to repress many young lesbians 
may employ façades, to be accepted as “normal” (Butler & Astbury, 2007). 
3.4.2 PATRIARCHAL POLICING AND DISCRIMINATION  
Lesbians are under constant surveillance and their identities are policed by society. 
Their expression of their sexual identities was considered deviant of compulsory 
heteronormative ideals. The current study has confirmed this along with the literature 
that much of this policing comes from males and is evident in various contextual 
realities. The participants discussed how they feel males pose a sense of entitlement 
to females. Phindi and Nicole described specific instances where they had to 
constantly explain that they were lesbian and why. Moreover, their sexual identity is 
considered a remedy to failed relationships with males. The translation is a frustrating, 
constant requirement to explain one’s sexuality. The constant surveillance that 
surrounds young lesbians perpetuates the fears of being correctively raped or 
assaulted because it is assumed one is trying to be a man.   
McCormick (2015) supports the findings and highlights how heterosexual men 
consider lesbianism oppositional to traditional norms and prescribed gender roles, but 
rather as an excuse to behave and be treated as a man (Msibi, 2011; 
Padmanabhanunni & Edwards, 2013). Arndt and Hewat (2014) as well as Butler and 
Astbury (2007) note how the legal system should protect them as women and their 
rights as lesbians, the values of patriarchally privileged overshadows this. Further 
contributions are made by Padmanabhanunni and Edwards (2013) in describing how 
the raping of innocent women is carried out by power driven men feeling that it is their 
responsibility to teach defiant women a lesson. This also takes the form of 
discrimination.  
All but Phindi experienced various forms of discrimination, this speaks to the analogy 
of discrimination being the shadow of the lesbian identity. Again, it stemmed mainly 
from males. One could assume that it was a negative processing mechanism 
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employed by males who had been rejected or felt as though they now had to compete. 
This further reiterates the issue of patriarchal policing, males feel the need to protect 
their place in society. The lesbian identity is considered a direct threat and the 
retaliation has resulted in discrimination and violence for the participants of the study. 
Ayanda highlighted how the lack of support from loved ones facilitated the effortless 
movement of discrimination in her life. In addition, she also received discrimination 
from teachers and churchgoers. 
These findings are reiterated throughout the literature which states that lesbians who 
have self-disclosed face discrimination and prejudice is numerous ways from 
differential abuse to murder (Brown, 2012, Koraan & Geduld, 2015; Toomey, McGuire 
& Russel, 2012). Smuts (2011) contributes saying lesbians who are brave enough to 
publicly exhibit their sexual identities find themselves in vulnerable situations, being at 
the risk of gay bashing, victimization, violent attacks and sexual abuse. Yet another 
supporting piece comes from Ryan (2009), children who display non-heteronormative 
behaviours are labelled, ridiculed and parents may even discourage non-conforming 
behaviours and force their ideal of normality on children. 
3.4.3 PSYCHOLOGICAL EFFECTS  
The process of disclosure is riddled with internal debates, rationalization, and strategic 
planning, this can result in a significant amount of psychological distress. In the study, 
Zandile fell victim to psychosomatic manifestations after she disclosed her sexual 
identity. Similarly, both Zandile and Ayanda began to internalize the pathological 
accusations that accompanied their sexual identities. Feelings of isolation also 
contribute to psychological distress. Consistent with Ayanda’s experience, 
Padmanabhanunni and Edwards (2013) state how being rejected by family members, 
leaves young lesbians feeling isolated and ashamed and results in feelings of 
confusion. Expanding on the role of confusion, this translates from the internal struggle 
of trying to grapple with the new identity and was seen in Zandile’s narrative. Likely 
the confusion she experienced stemmed from unfamiliarity with the concept of being 
lesbian. The rural context she found herself in also yielded hardly any information and 
support about her new reality. 
 Another poignant psychological effect is the constant fear in the back of their minds, 
due to the violent attack’s lesbians are subjected to. It was observed through their 
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narratives that this can sometimes be disabling for lesbians, who may resort to long-
term closeting. Supporting literature has been discussed by Arndt and Hewat (2014) 
who describe that many lesbians live in fear of being victimised, and worse raped. In 
addition, despite being protected and affirmed by law, same-sex sexuality identifying 
individuals do not feel safe in their own country (Ferim, 2016, Lewis, 2016). Nicole 
outlined how she felt safer in Zimbabwe, rather than a county where homosexuality is 
constitutionally recognized.  
3.4.4 REACTIONS FROM THE SCHOOL AND FAMILIAL CONTEXT 
The school context is important for the objectives of the study. The school is viewed 
as a microcosm of society that latently enforces compulsory heteronormativity. An 
interesting finding was that the majority of the participants found it quite challenging to 
navigate this space due to reactions from their peers. For Zandile and Ayanda, their 
deviant sexualities were seen as infectious within the school space. It is valuable to 
juxtapose the positive experience of Nicole who described a pleasant schooling 
experience, in a country which does not permit homosexuality. In broadening the 
scope, Zandile re-entered this context as a student teacher as was still initiated in the 
same manner.  
The study conducted by DePalma and Atkinson (2010) supports the findings of the 
present study in that, half their participants had been subjected to homophobic 
harassment and bullying at school. Bhana (2014) similarly elucidates to how sexual 
displays that oppose the heteronormative status quo are labelled deviant, unnatural 
and immoral, Moreover, that homosexual identities are regulated and open to 
harassment. Watson and Russell (2014) provide perspective for Nicole by noting that 
some LGBT youth do, excel in school and do not necessarily face such issues. 
When considering the familial context, it was deduced that the participants' families 
may have seemingly accepted their sexualities, it was not always done in an absolute 
and direct manner. Similarly, there was still the expectation that familial values should 
be upheld as conformity took precedent. Many homosexual children experience their 
homes as a place of oppression, characterised by fear and concealment (Gorman-
Murray, 2008). Nicole outlined experiences of rather repressing her sexuality during 
her younger years, than disclosing to her loved ones. In addition, the family home 
emphasises aspects that LGBT individuals cannot subscribe to heterosexual 
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reproduction and heteronormative socialization. Similar thoughts are proposed by 
Arndt and Hewat (2014) as well as Walker and Prince (2010), that in collectivist 
cultures such disclosure can be considered as declaring a separateness from the norm 
of the community.  
3.4.5 DISMISSAL OF SERIOUSNESS 
The present study yielded an unexpected finding, surrounding the thought that the 
lesbian identity was just a passing phase during adolescences. It was interesting to 
observe that this was in most cases an assumption made by their mothers. Further 
consideration into the phenomenon could speak to the unacceptance and thus be 
considered as a coping mechanism.  
As with the phasic nature associated with the lesbian identity another interesting 
finding was that their disclosure and sexual identity was often perceived as a joke. 
This was the case for Phindi, Ayanda and Cindy. It was also experienced that the topic 
was often discussed in an indirect manner. For young lesbian who has mustered up 
the courage to finally disclose, being met by such a response could be extremely 
disheartening. 
In addition, despite having disclosed loved ones maintained heteronormative hopes 
for their futures. Phindi, Ayanda and Nicole were constantly reminded of their loved 
hopes of lobola, marriage and children. Again, it was interesting to note that it was 
mainly done by their mothers who seemed to experience the highest degree of denial 
regarding their daughters’ sexual identities. On the other hand, as much as Zandile 
and Phindi felt that as much as their families may accept their sexual identities, they 
would rather them be straight. Similarly, Phindi knows that she would not be allowed 
to bring a girlfriend home.   
The literature speaks to this element as the family home emphasises aspects that 
LGBT individuals cannot subscribe to heterosexual reproduction and heteronormative 
socialization. Similarly, homosexuality is seen as a corrosion of tradition, distorting the 
normative family structure, as well as expectations about marriage and procreation 
(Ferim, 2016; Graziano, 2004). Msibi (2013) speaks to the assumption that the 
absence of a heterosexual marriage was internalized as letting one’s family down and 
caused feelings of guilt and failure. 
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3.9.6 LIBERATION AND HATRED  
Arndt and Hewat (2014) describe the process of disclosing one’s sexual identity as a 
powerful act of personal liberation, though this supports the findings of the present 
study. An interesting dynamic was observed, that through Ayanda and Zandile 
disclosures, they liberated those around them to also disclose their sexual identities. 
An interesting dynamic that appeared from the narratives was the role hatred played 
in the process of liberation. Zandile and Nicole described how closeted individuals 
hated them for having disclosed their sexual identities. It is presumed that the hatred 
was due to the said individuals feeling envious of those who were able to disclose.   
  
3.5 INTRA-INDIVIDUAL ANALYSIS PARTICIPANT A (ZANDILE) 
The subsequent section will introduce participant A and provide the research’s 
impressions of the participant. Next, the analysis of the participant's narrative will be 
discussed and then the essential structure will be explicated. 
3.5.1 INTRODUCING PARTICIPANT A 
Zandile is a 22-year-old black South African female She is currently an education 
student at a South African University. Zandile was aware of her sexual identity in 
primary school, though she only fully accepted it and disclosed until she was in high 
school when she was able to disclose. She can be described as more masculine in 
her appearance as she prefers dressing in clothing normally wore by males (Brown & 
Diale, 2017). She has a close-knit family who accepts her sexuality, as well as an older 
sister who is also lesbian. 
3.5.2 RESEARCHER’S IMPRESSION OF PARTICIPANT A 
Zandile was well dressed and well groomed. She was friendly and enthusiastic. 
Zandile was confident and humorous throughout the interview. She was very 
descriptive in her experience of her narrative of the disclosure. She shared her 
experience in an open and honest manner and took time to consider the questions 
before responding. 
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3.5.3 ANALYSIS AND DISCUSSION 
The section to follow explicated the themes deduced from the narrative of participant 
A.  
3.5.3.1 Unfamiliarity and confusion  
During the discovery period of her, disclosure Zandile experienced a significant 
amount of confusion. She exhibited awareness into what seemed to be a different 
sexual attraction. 
 “I knew something was different about my attraction” 
It was important to note that she described how she was unfamiliar with the term 
lesbian. Moreover, she had never been introduced to any information regarding what 
it meant to be attracted to the same sex.  
 “What is a lesbian?” 
 “we were never taught about such” 
Though she mentions later in her narrative that her family is seemingly accepting of 
her sexual identity, she alludes to the topic being taboo in the beginning. Similarly, the 
contextual factors also contributed to the closeted nature of nonheteronormative 
sexual identities.  
  “I couldn’t go home and ask” 
 “I stayed in a rural area, so such things don’t exist”   
 “even if you see it, you think that person is a tomboy, but there isn’t a term for 
it” 
In the rural areas, tomboys are understood as a phase that will pass. This appears to 
be a coping mechanism society resorts to in an attempt to process what they may not 
understand.  
 "she will grow out of it" 
 “it’s a phase” 
 “there are no attacks or nothing, it’s just a phase”  
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3.5.3.2 Terminology and language  
Surrounding the various sexual identities, one finds a large amount of jargon, it should 
be noted that at times such terms and language results in the feeling of being 
discriminated against.  
Zandile mentioned that when she was introduced to the term lesbian when she was in 
high school, prior to this, women displaying “lesbian-like” behaviours were merely 
described as tomboys. Furthermore, she was more familiar with the derogatory 
vernacular terminology - stabane.  
 Interviewer: “so when you got to high school, that was the first time you heard 
the term lesbian” 
Zandile “Ja, there is a lesbian, someone who, it’s a girl, girls dating each other” 
After high school Zandile entered into the university space, she was welcomed with 
the idea that people were allowed to publicly exhibit their sexual identities. This 
enabled her to feel more confident as she appears more masculine, and thus is 
instantly stereotyped. Despite the enabling space, she found herself in, not everyone 
had an open mind towards lesbians. She noted how a group of straight girls, used a 
derogatory term to make sense of what she was.  
 “where did you get this type of person” 
 “what is she?”. 
 “stabane, those people who date same genders”  
Epprecht (2013) describes how the term stabane is a vulgar term denoting someone 
who possesses both male and female genitalia and is seen as a freak of nature. 
3.5.3.3 Questioning 
Both before and after Zandile had disclosed her sexual identity, her peers would 
question her sexuality. As she appears more masculine and conformed to certain 
aspects of the lesbian stereotype, such as playing soccer, her peers felt it was obvious 
that she was not straight. It was also interesting to note how patriarchal policing had 
trickled down into the school context, as males were the main source of questioning.  
The constant surveillance, she underwent, she began surveillance herself, which led 
to discovery and acknowledgement of her sexual identity.  
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   “when I got to high school that’s when people started to question my sexuality” 
 “guys would question me, are you sure you are straight like Jack Daniels… “ 
 “are you straight or lesbian” 
3.5.3.4 School context 
Zandile experienced the enforcement of heteronormativity when she started dating a 
girl at her school, issues arose. She became the culminating site for the contagious 
and defiant sexual identity which would impact the school. It is important to 
differentiate that the accusations and blame came from students and not teachers.  
 “problems started at the school, they [peers] said I came with such things” 
 “I brought this on the school” 
 "it was learners that said I brought the problems, teachers didn't really care" 
As Zandile is pursuing a teaching degree, she is required to fulfil practical hours for 
her qualification. Returning to the schooling context, now having disclosed her identity 
she had once again experienced discrimination from the learners, just in a different 
capacity. Another noteworthy aspect is that after several years, students were still 
openly discriminating others with nonheteronormative sexual identities.  
 “the learners said to ask that sister who is sitting in front, so I asked the girl, 
and the boy next to her said no they are talking about me". 
 The students asked me, should we call you sir or ma’am. 
Notwithstanding the rocky climate, Zandile’s bravery in openly disclosing and 
exhibiting her sexual identity allowed other learners in the school to also disclose their 
identities.   
 Zandile: “after that people started coming out” 
Interviewer: “So you guys were the first openly lesbian couple “ 
Zandile: “Ja”  
 “even grade eight kids” 
3.5.3.5 Discrimination and violence 
From the literature it is easy to note the cloud of discrimination and violence hovering 
over young lesbians, this was also evident in the present study. Apart from the 
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discrimination mentioned above Zandile also described other situations. Males in the 
school believed that it was no place for lesbians and their presence minimized their 
chances of dating. Zandile even found herself a victim of a violent encounter, because 
of publicly exhibiting her sexuality.   
 “there was an incident when they [other learners at school] wanted to beat me 
and my girlfriend up with a belt, they were like what is this that you are doing, 
girls don’t hold hands with girls”.  
  “who gives you the right to take my girlfriend away from me”.  
After the situation was resolved it was ascertained that the male who confronted 
Zandile was not even dating the girl in question.  
 Interviewer:” So he was basically just confronting you on the basis that you 
were lesbian” 
Zandile: “Ja”. 
Zandile’s identity was constantly being policed because she appears more masculine. 
She described how she fears being attacked. When considering her more feminine 
girlfriend, she was able to disassociate fear and appearing more feminine. Zandile was 
confronted on the basis that being a lesbian is a desire to be a man. 
 “yeah, they are like I am trying to be a man”. 
 “she is trying to take over that role”  
  3.5.3.6 Normative behaviour and defiance  
There is an assumption that being lesbian is a form of defiance against societies binary 
sexual identities. During her narrative, Zandile outlined numerous accounts of 
accusations of nonnormative defiance was assumed.  
 “girls don’t hold hands with girls”. 
 The binary norms had even been ingrained into traditional, cultural and spiritual 
practices. This forces individuals such as Zandile to conform, dissipating her internal 
and external selves.   
 "in rural areas, they don't understand such things. Girls wear skirts to church 
and funerals, that's the way the church is you can’t change that.  
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 “a friend once asked me, do you wear guys underwear” … “cause those guys 
said, you can wear guys underwear, but are still a girl”.  
When focusing on the girls’ soccer team at her school she noted that the boys in the 
school began to generalize feelings that they were rejected due to the girl’s being 
lesbian merely because they played soccer, this reiterates the compulsory 
heteronormativity that is latently enforced in schools.  
 “now they thought that all girls that played soccer, were lesbian” 
 “everyone was now a suspect” 
 “if a guy were to ask a girl out” 
There was an extreme paradigm shift for Zandile when she started university.  Coming 
from a community where there was only one visible nonheteronormative sexuality to 
an array, was a refreshing and empowering experience for her.  
 "in the town where I stay, there was only one [visible/known] gay person” 
 “when I came to [mentions university] I saw gays and lesbians everywhere, they 
were just out”.  
Juxtaposing the societal ideals of a heteronormative dominance is the stereotypical 
lesbian identity. This serves a means to identify and police nonheteronormative 
sexualities. Zandile was suspected of being lesbian before she had even 
acknowledged the term because of various societal characteristics, that are believed 
to be part of the lesbian identity.  
 “you are lesbian, I was like guys how sure are you… we can just see by the 
way you present yourself…you play soccer, most girls want you… and I said I 
am not so sure about that. 
3.5.3.6 Pathologizing  
Along with the idea of defying normative standards, there seems to be an assumption 
that females are lesbian because they are sick or have been bewitched. Such 
assumptions lead to the lesbian identity being attributed to sickness (pathology).  
Zandile was subject to numerous encounters in school and university where people 
would pathologize her based on her sexuality. There was a further fallacy, that 
lesbians were contagious.   
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 “even the soccer team was like, Zandile your thing now is affecting us all” 
 “who are you going to attack next”  
 “when you use the toilet, you find a lady in there looking at you like, you are in 
the wrong toilet” 
This reverberated into the university context were, Zandile was pathologized and 
accused of changing another female's sexuality.  
 "from the first time I saw you, I knew there was something wrong with you" 
 “now you have changed my friend”. 
Due to the constant pathologizing she experienced during the early stages of her 
narrative, she began to internalize the accusations, considering the possibility that 
there may be something wrong with her.  
 “I thought that there was something wrong with me” 
3.5.3.7 Acceptance from the familial context 
Zandile’s father is seemingly accepting of her sexual identity. It should, however, be 
observed that he views her as a boy, as a result of her lesbian identity. This speaks to 
the binary identity, as his daughter is attacked to females, she must then be a boy. 
Despite this, there is a notion that he has an open mind about the possibility of his 
other children disclosing a nonheteronormative sexual identity due to past experiences 
(two daughters being lesbian).  
 “my father tells me, you are my boy” 
  “I don’t have girls and boys, I am not going to specify, because I don’t know 
what they will decide to do. 
  “my father also knows my girlfriend, he met her last year. 
Her mother is also accepting, and it seems as though she has attempted to explain 
Zandile’s sexual identity to her mother as well. Likely, she holds a similar notion of the 
binary existence, when she rules out the possibility of a lesbian having a child.  
 "my mother told me I told your grandmother a long time ago to forget about you 
dating boys' 
 “I don’t want to be a granny, and besides you have siblings” 
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The acceptance may be attributed to Zandile’s older sister who is also lesbian having 
paved the way for her.  
 “my older sisters she is also dating girls”  
3.5.3.8 Depressive symptoms 
The literature explains that during the process of disclosure, there are myriad 
psychological manifestations. When Zandile realised that she was, in fact, lesbian, she 
began experiencing psychosomatic reactions. 
 "I started losing weight, loss of appetite" 
 “when my grandmother took me to the doctor, the doctor said there is nothing 
wrong with this child” 
In such climates, psychological services can be highly beneficial, firstly to eradicate 
psychological dissonance and secondly to assist in the exploration of this new identity. 
Mere support is also needed, when asked if she would have like someone to speak 
to, Zandile mentioned that she would have appreciated the support from someone 
during that time 
 “maybe a psychologist, lay down my problems, come up with solutions, how 
to deal with such”.  
3.5.3.9 Fear 
Though Zandile is open and comfortable with her sexuality, she highlighted fears she 
possesses as a result. Due to the violent attack’s lesbians are subjected to, fear is 
something that is always in the back of her mind.  
 “I am scared of the community’ 
 "when walking with my girlfriend, I have the feeling that, maybe someone 
will come and attack us". 
 “when my girlfriend comes here, I have to accompany her. 
 “when she gets into the taxi she will kiss me and I’m like, s***, when I walk 
back to my place I make sure I walk as fast as I can"   
For Zandile, her masculine appearance influenced many aspects of her life, from being 
labelled lesbian before she was even aware of, to have a constant fear about being 
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attacked by policing males. She experienced a fair amount of discrimination, but she 
was able to adaptively navigate her experience because she had a sound support 
system in her family, that easily accepted her sexuality.  
The section to follow will discuss the analysis of participant B. 
 
3.6 INTRA-INDIVIDUAL ANALYSIS PARTICIPANT B (PHINDI) 
The subsequent section will introduce participant B and provide the research's 
impressions of the participant. Next, the analysis of the participant's narrative will be 
discussed and then the essential structure will be explicated. 
3.6.1 INTRODUCING PARTICIPANT B 
Phindi is a 22-year-old black South African female. She is currently a teacher n 
education student at a South African University. Phindi disclosed her sexual identity in 
grade 12 to her grandmother, with whom she lived with. Phindi can be described as a 
feminine lesbian. She has a close-knit family who accepts her sexuality but may 
perceive it as a phase that she is going through.  
3.6.2 RESEARCHER’S IMPRESSION OF PARTICIPANT B 
Phindi was well dressed and well groomed. She was soft-spoken but friendly and 
enthusiastic. Phindi was confident though slightly nervous when the audio recording 
began. She was very descriptive in her experience of her narrative of the disclosure. 
She shared her experience in an open and honest manner and took time to consider 
the questions before responding.  
3.6.3 ANALYSIS AND DISCUSSION 
The subsequent section provides the themes from the narrative of Phindi. 
3.6.3.1 Dismissal of seriousness  
When Phindi disclosed that she was a lesbian, her family perceived it as a joke, 
brushing off the seriousness of the topic and attributing it to something experimental 
that would pass. 
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 Interviewer: “Ok, and then you said they perceived it as…” 
Participant 2: “....  as a joke” 
 “but I think many think it's just a joke” 
 “but I think they took it as a joke” 
In addition, her loved ones perceived her sexual identity as a phase she would grow 
out of with time. It appears it was a coping mechanism for them to deal with the reality 
of her sexuality. As they had hopes for a normal future. 
  “it’s some sort of stage that I'm going through that is going to pass and ja…” 
 “ah it’s just, for now, it's ok for now but you're going to grow out of it"  
 “you would deal with the reality of it in time ...” 
3.6.3.2 Hopes for the future 
Many parents have a planned-out heteronormative trajectory for their child, following 
the general guidelines of schooling, marriage, good job and starting a family. Having 
a lesbian daughter erodes these ideas. Phindi’s family continually encourage her to 
find a boyfriend and start thinking about marriage, despite her disclosure. Phindi also 
described that even though her family seemed to accept her being lesbian, they would 
rather her bring home a boy. These findings reiterate the dismissal of seriousness 
regarding the lesbian identity.  
 Phindi: even though they don't really talk about it and I know I'm not allowed to 
bring any girls home.,  
Interviewer:  ok would you be allowed to bring a boy home? 
Phindi: they'd be happy  
 “…every time I go home, most holidays they'd ask Ok so No guys beautiful 
guys maybe in [mentions university]” 
 “But I think they would be happy... to... have me come home with a guy 
because they believe I'm old enough to stop thinking about having kids. 
Phindi has experienced attempts from her family to try and “hook” her up with males.  
 “there was this guy that they always wanted me to get married to him (laughter) 
… and I was like leave me alone, I am lesbian can't you see that…” 
 “They say things like when are you gonna get married when are you going to 
have kids and I look at them, like guys, but you know I am….” 
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3.6.3.3 Patriarchal policing 
A recent disturbance for Phindi was the manner in which people stereotype lesbians, 
she presents as feminine and this has created a dissonance between her appearance 
and her sexual identity. The result has been patriarchal policing, and statements that 
a feminine lesbian is not lesbian enough.  
 “he was probably thinking that the only lesbians are the ones that dressed like 
guys and we are not lesbian enough” 
 “we don't look lesbian” 
Phindi explicated as to how she always has to explain to guys that she is lesbian due 
to her appearance.  
 “I have always had to explain myself, a guy would come up…  and then I would 
have to reject in obviously and then he would want reasons why?” 
 “I don't want always have to tell people that I'm lesbian”  
There was even an occasion where this was not enough, and Phindi was harassed by 
a male friend. 
 “he would touch me, and I was like no” 
3.6.3.4 The lesbian identity 
The lesbian identity was attributed to a dysfunctional coping mechanism. It was 
believed that negative life experiences were the antecedents to adopting the lesbian 
identity. Moreover, being happy as a lesbian was often questioned.  
 “reason, why I am now lesbian, is because I went through a traumatic 
experience with a guy and I got hurt in that way." 
 “we are forcing ourselves to be lesbian” 
 “they ask so what do you mean you lesbian, are you satisfied are you happy” 
 “it's normal I love it and it's natural to me” 
On top of this, the lesbian identity is view as pathological. When Phindi disclosed her 
identity to her grandmother, the statement was returned with accusations of demon 
possession. This led to her feeling isolated in her journey, rather attempting to deal 
with difficult times alone. 
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 “you are full of demons” 
 “my grandmother was going to be like your demons are crowding and you can't 
handle them anymore so go to church and pray” 
Being a lesbian was considered as a safety/preventative measure for Phindi, by her 
family, who saw it as a form of protection from social ills. There is a concern for parents 
of daughters that they may fall pregnant and not complete their schooling. 
 “they always say at least you're not going to come here pregnant during your 
schooling, you going to finish your studies” 
3.6.3.5 Emotions and support 
Through Phindi's narrative can be described as positive, she does describe a period 
of depression, due to the constant explanation. Furthermore, she discussed the lack 
of support she had from family members during uncertain times. Things became easier 
when she befriended two other young lesbians.  
 “how do I put this it was kind of depressing that I was always having to explain” 
 “But I think I had friends who were kind of understanding, so they made it easy, 
easier” 
 “who would I call my mum?  no, so I did not really talk to anybody" 
 “she was gonna joke about it, … Ja, so I just kept it to myself” 
 Interviewer: “do you wish it there was someone that could have been there for 
you?” 
Participant 2: maybe it would have made things a bit easier. 
 
Despite not always being available and holding certain perceptions regarding her 
sexual identity, Phindi’s family’s core value is happiness. There was a belief that they 
would accept her for who she is if she was happy. 
 “I know I'm from a family of people who value happiness so at the end of the 
day as long as I'm happy they're going to accept my decision.” 
 
Despite Phindi’s sexual identity was accepted by her family, she is still encouraged 
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 to pursue a heteronormative lifestyle, as they believe it is a phase that will soon pass. 
Her feminine appearance has led to her constantly having to explain herself to 
unbelieving males.   
 The subsequent section will detail the analysis of participant C. 
 
3.7 INTRA-INDIVIDUAL ANALYSIS PARTICIPANT C (AYANDA) 
The subsequent section will introduce participant C and provide the research's 
impressions of the participant. Next, the analysis of the participant's narrative will be 
discussed and then the essential structure will be explicated.  
3.7.1 INTRODUCING PARTICIPANT C 
Ayanda is a young black South African woman. She is currently studying education at 
a South African university. Ayanda disclosed her sexual identity when she was 10 
years old. Ayanda presents as neither feminine or butch. Moreover, she disclosed to 
her mother, who did not have a positive reaction. Ayanda’s narrative was seasonal, 
and she did not have much support. Despite these conditions, she was resilient and 
now describes herself as stronger as a result.   
3.7.2 RESEARCHER’S IMPRESSION OF PARTICIPANT C 
Ayanda presented as well-groomed and dressed. She came across as confident and 
excited to share her narrative. Moreover, she was excited about the interview and was 
eager to begin. Ayanda’s responses came with easy and did not require much 
prompting.  
3.7.3 ANALYSIS AND DISCUSSION 
A discussion of the themes from participant C’s narrative will be presented 
subsequently.  
3.7.3.1 Pathologizing sexuality  
When Ayanda’s disclosed that she was lesbian to her mother, it was not accepted or 
welcomed, as her mother could only rationalize this by attributing it to illness. 
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Furthermore, her mother felt that her child was an abomination and that there was 
something wrong with her. Her mother’s response was perpetuated by the societal 
understanding of compulsory heteronormativity coupled with the lack of understanding 
and support which could be offered from a psychologist. 
 “my mother was like no, not in my house this is an abomination” 
 “this can’t be happening there is something wrong with you, voodoo, which craft 
whatever it is” 
 “my mother is not welcoming the person that I am” 
Later in her narrative, Ayanda was able to find someone who changed her perspective 
on the world and people. It should be noted that this was a pivotal moment for her as 
she had been struggling to find her place in the world. She had been feeling that she 
was being side-lined because of her sexual identity until the new principal at her high 
school accepted her and the feelings of pathology began dissolving.   
 “I had a teacher who did not want to mark my book,”  
 “it was so amazing that people don't people don’t diagnose you from a disease 
and say it’s because you are lesbian” 
Prior to her arrival at the university, Ayanda describes how her sexuality was policed.  
 “that's where I realised, that's where I meet other people like [mentions a name], 
I saw that people are living freely so why am I for so long feeling like I have to 
explain myself to somebody, do as people say I must do, as  if I belong to 
someone, an asset or a possession" 
3.7.3.2 Attempts to remedy the pathology 
As previously stated society ascribes to compulsory heteronormative, defiant 
behaviours thus are seen to need remedying. After disclosing that she was a lesbian, 
Ayanda’s family made numerous attempts to fix her defiant sexuality. These attempts 
were culturally and spiritually framed.   
 “I had to go to the initiation school and they were hoping that after the initiation 
school, I would come back…” 
 “I remember there was a time to take turns going to church, going to prayer 
service, almost every day in my life.” 
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Due to the persistent pressure, Ayanda began to internalize the dissonance that she 
was associated with and tried to lessen the blows. 
 “I started dating that guy, so people won’t judge me and stuff”.” 
3.7.3.3 Discrimination  
Ayanda experienced discrimination from various levels of her contextual reality. It was 
unfortunate that in her case she did not have the support from her mother, the one she 
needed the most. Ayanda even experiences discrimination from teachers at school 
and church. She believed that her book was not marked on the basis of her sexuality.  
 “I was attacked by my own peers, they told me that I should stop following my 
best friend around”  
  “you would have teachers who were Christian, and they would treat you a 
certain way.” 
  “even in that church, they started to attack me saying that I couldn't be who I 
was and that in the church we don't Welcome such people. So, I left because I 
thought that church was all about the love that God has people and how we 
should all love each other." 
The discrimination and lack of supported breed fear in her. Due to this, she was placed 
in a very vulnerable position.   
 “Because either you would be judged, punished by the community. It was not 
safe to even just live in that community because anything can happen to you at 
any time, and when it happens to you people would be like, you, you, you were 
asking for it." 
 “attracting... ah negative affiliations from the from the community” 
 “it was easy for them to judge me and it was easy for them to say whatever they 
want” 
3.7.3.4 Confusion and negative emotions  
From the literature the process of disclosure is known to be difficult, this was 
exacerbated for Ayanda who finally gained the confidence to disclose, only to be 
rejected by her family. Her struggle to establish her sense of identity led to feelings of 
confusion.  
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 “how do I go about being in this world? Should I go forward, or should I just stay 
where I am” 
Similarly, other negative emotions started creeping into her mind. She began to feel 
as though she was worthless and that no one paid any interest to her or her well-being. 
 “Nobody has interest in me.” 
 "there was a point where I was so depressed in life. From all aspects from family 
to school" 
 “there was no one that was like come I'm gonna hold your hand and we're going 
to walk this road together.” 
 “I have to stand on my own and fight this. So, I was a point where I motivated 
myself” 
The above quotes lend to the importance of the support from educational 
psychologists during the process of disclosure.  
3.7.3.5 Lack of support and isolation 
The negative experiences she had been going through coupled with the lack of 
support, created a niche for Ayanda to experience feelings of isolation.  
 “cause I didn't have like somebody supporting me my, my, my, my coming out, 
or supporting the person that I am”.  
Ayanda was determined to have her mother on her side and continually sought out 
her support. This only drew out statements making it seem as if her sexuality was a 
phase that adolescents go through, that would pass.  
 “I said whatever I told you some 5 years back it's still there and I don't know 
what is gonna happen now are you I was gonna shut me out, are you going to 
keep on instilling this uhm, thoughts that you have. And then she was like come 
to me when you're above 18, And then ok fine I did as you asked I went to her 
and I told her.”  
 “Yeah and she was hoping that it was a phase and that, one time I would come 
back home and say that I met this guy” 
In her search for support, she confided in a friend at church, who merely perceived as 
a joke.  
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 “I think she thought that that day I was just blabbing or making a joke’ 
She longed for the support but ended up feeling as though she needed to conform to 
the values held by her family. 
 “they would not accept me the way I was”. 
  “I had to confirm just do what as they please. Because sometimes if you 
respond to your parents you are considered rude or mischievous, so you just 
have to submit to whatever they say”. 
3.7.3.6 Normative behaviour 
Ayanda felt as though her family had normative expectations for her and the future. 
She explicated how cows should be brought home by a man. She feels that despite 
being lesbian, cows could be brought by a woman and through this, she is still 
upholding the familial values. 
 “I know that they still have expectations they expect me to be walking with the 
man they expect a man to come and bring cows but it's going to be a woman 
that brings cows (laughs).” 
Ayanda stated that she felt her family would rather her be straight, as she felt they did 
not consider being lesbian something normal.   
 “being straight because that's what they considered normal.”  
3.7.6.7 Liberation 
Ayanda’s narrative took an interesting turn when she discovered that other older family 
members were also homosexual and gained confidence from her to disclose their 
sexual identities.  
 “I feel like I have liberated them” 
 “because now even some of my family members It's only now that they're 
coming together and showing me this love.  because even now there are some 
of them, who was in the Closet" 
 “family members who are older than me are coming out” 
 “people will hate you, for the fact that you are braver than them that you could 
have disclosed who you are.”  
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3.7.6.8 School context 
The school setting was not favourable for Ayanda. The literature that discusses 
violence and discrimination became her reality. 
 “I have a very bad vibe and then I was instilling bad ideas and people.” 
 “I was physically attacked at school, where the other learners said to me you 
are nothing but an illegitimate child and a lesbian. 
Ayanda’s experience was riddled with unacceptance and discrimination. Her mother 
rather attributed her sexual identity to witchcraft and did not want to associate herself 
with the pathology, and rather tried to remedy her.  She was also seen in a negative 
light at school. Despite these difficult obstacles, her resilience carried her through and 
even unfolded to a process of liberation for other lesbians. 
The analysis of participant D will be discussed next.  
 
3.8 INTRA-INDIVIDUAL ANALYSIS PARTICIPANT D (CINDY) 
The subsequent section will introduce participant D and provide the research's 
impressions of the participant. Next, the analysis of the participant's narrative will be 
discussed and then the essential structure will be explicated.  
3.8.1 INTRODUCING PARTICIPANT D 
Cindy is a third-year logistics student at a South African University. She comes from a 
loving family who silently accepts her sexuality. Her sister is her support systems, and 
the one she disclosed to, in Grade 8. Cindy can be described as a butch lesbian. She 
stated that she grew up lesbian as she always found herself playing with boys and 
participant in more “male normed sports” such as soccer.  
3.8.2 RESEARCHER’S IMPRESSION OF PARTICIPANT D 
Cindy presented as confident but shy. She spoke of her experiences in an honest 
manner, though she seemed reserved and provided short descriptions needing to be 
prompted.  
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3.8.3 ANALYSIS AND DISCUSSION 
Next, the main themes found in the narrative of participant D will be provided.  
3.8.3.1 Silent acceptance 
Cindy only formally disclosed her sexual identity to her sister. Though this was the 
case the rest of her family were aware that she is lesbian and silently accept it. Her 
masculine appearance could have been the precursor to their awareness.  
 
 Interviewer: “You haven't told them… but everyone knows that...” 
Cindy: “Ja, even my aunt and uncle, they know that I am dating girls.”  
 
Cindy highlighted an important aspect regarding her sexual identity, that spoke to the 
silently enforced binary code in society. Her parents felt as though the traditional norm 
of lobola would no longer exist as a man would not bring cows for their lesbian 
daughter.  
 
 “: she was ok with it, ah we did not tell our parents. Our parents, they are grown 
people, then knew ah this one, we are not going to get Lobola here.” 
 
Despite having silently accepted her sexual identity. Cindy’s family dealt with her 
sexuality in jest. Their awareness and discussion around the topic were often indirect, 
as though it was a means of coping 
 "if they are watching TV and ah… they are watching something and there is a 
lesbian they will call me and say, come and see your friends." 
 
3.8.3.2 Confusion 
In the village where Cindy grew up, she felt as though people did not understand her. 
The literature describes the importance of the preservation of traditional values. When 
applying this form of thinking in small rural communities it is easy to see why she 
wasn't understood. Despite this, due to the surveillance to ensure pure 
heteronormativity, people suspect that she was lesbian, due to her masculine 
appearance but did not know how to react.  
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  “People didn't understand me now they do understand me I date girls” 
 Interviewer: “You said that you played soccer and those kinds of things, did 
people suspect at a young age that…” 
Cindy:” …  ja they did, I... wasn’t... ja.’ 
 “Some used to call me gay, I think they were confused, I didn't know that I was 
a lesbian” 
 
The progression of society has led to the positive contribution that the confusion is 
settling, and people now understand that she is lesbian and there are even other 
lesbians back home.  
 
 “but now I have friends at the village that are like me.” 
 Interviewer: “Ok so there was a bit of discrimination from a young age already.” 
Cindy: “Ja.” 
 
Cindy was misunderstood and labelled as a lesbian because of her masculine 
appearance. Though she feels her family accepts her sexual identity, she notes how 
they disregarded the seriousness of her disclosure. Moreover, they consider it a phase 
that will pass.   
 The analysis of participant E will subsequently be discussed.  
 
3.9 INTRA-INDIVIDUAL ANALYSIS PARTICIPANT E (NICOLE) 
The subsequent section will introduce participant E and provide the research's 
impressions of the participant. Next, the analysis of the participant's narrative will be 
discussed and then the essential structure will be explicated.  
3.9.1 INTRODUCING PARTICIPANT E 
Nicole is a 30-year-old coloured female. She is originally from Zimbabwe but has been 
living in South Africa for over 15 years. She attended an all-girls school and later went 
on to co-ed in later schooling. She describes her appearance as androgynous. She 
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has a cousin who is also lesbian but is more masculine in her appearance. Nicole 
noted that she was aware of her sexual identity from the age of four.  
3.9.2 RESEARCHER’S IMPRESSION OF PARTICIPANT E 
The interview was conducted telephonically due to logistical considerations. Nicole 
was however friendly and comfortable throughout the interview. Her responses were 
honest and came easily.  
3.9.3 ANALYSIS AND DISCUSSION 
The themes highlighted from participant E’s narrative will be examined next.  
3.9.3.1 Fear 
The lesbian identity is accompanied by fear for many reasons. This often has a 
disabling effect on individuals. Hampering them from feeling open and confident in 
expressing who they are. This was an interesting observation in Nicole’ narrative, as 
she had safer in a country where homosexuality is not permitted. For Nicole the 
closeted perspective led her to feel safer, but with this came the fear of being 
ostracized at school.  
 Nicole: “I was in an all-girls school, so obviously I disclosed nothing to no one”.  
Interviewer: “did you feel it would have been risky?” 
Nicole: “Ja, right, Exactly”. 
 “I am a little bit more cautious with myself”  
Nicole articulated that due to the laws and fear thereof, she would have felt safer in 
the closeted space.  
 “if I had stayed in Zim, I would have probably been closeted, had boyfriends” 
In South Africa, the culture of curative rape disregards the constitutional rights of 
lesbians placing them in a vulnerable position. 
 "I keep myself that way because this county is super dangerous, I don't wanna 
find myself I some dark corner with some guys ego" 
 “I would be afraid of repercussions especially in this county”  
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3.9.3.2 School context 
The literature has spoken mainly to the negative consequence’s lesbians face at 
school. Nicole however, outlines the positive experience she had. It should be noted 
that she did maintain a cautious approach to visibly display her sexual identity, 
notwithstanding this she did begin to express herself in her later school years.   
 “I was so boring, nothing happened to me”.  
 “I started dating a girl, my friends were pretty cool with it, but my cousin…she 
had all the torment” 
Nicole was able to discuss how this was juxtaposed to the experience of her cousin 
who was in the same grade, and more publicly “out”. 
  “She was super out there” 
 “she got a lot of bullying” 
Nicole mentioned that she was always preoccupied with either school or sports and 
did not have time to consider her sexuality, though this repression may have been to 
maintain protection from the closeted space.  
 “my life was school, sports, I didn’t really have the time to think, like what do I 
do with myself at this stage”  
3.9.3.3 Delayed disclosure 
Nicole disclosed her sexual identity visually when she started dating later in high 
school. She described how she did not feel comfortable disclosing at a younger age, 
as she was in an all-girls school and was concerned about the reactions she may 
encounter. On top of that, the Zimbabwean law regarding homosexuality as well as 
the school context contributed to her delayed disclosure. When considering the visual 
display that leads to her disclosure, it is notable that this was a protective measure, 
verbally disclosing that one is lesbian under such conditions would have serious 
consequences.  
 “…I disclosed nothing to no one”.  
 Interviewer: “was that part of the reason you did not disclose early on” 
Nicole: “Yeah, and because I was in an all-girls school” 
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She also felt the need to repress her sexuality when in conversation with her family, 
once again highlighting the fear of being ostracized.  
 "are you interested in girls? obviously, I said no because you can't really tell 
your family, Yeah! I am" 
3.9.3.4 Different countries 
Nicole is originally from Zimbabwe but has been living in South Africa for several years. 
The juxtaposition of the two countries and laws gives rise to an unexpected dynamic. 
The expectation that South Africa’s favourable constitution would create a safe 
environment for homosexual individuals is yet to come to fruition, rather Nicole 
seemed to feel safe in Zimbabwe, where homosexuality is not permitted.  
 Interviewer: "from my understanding, it is not something that it accepted?" 
Nicole: “Ah, no, its super illegal” 
 “if I had stayed in Zim, I would have probably been closeted, had boyfriends” 
 “…this county [South Africa] is super dangerous, I don’t wanna find myself I 
some dark corner with some guys ego” 
 “I would be afraid of repercussions especially in this county [South Africa]”  
3.9.3.5 Discrimination and patriarchal policing 
Nicole described how discrimination is like a shadow to the lesbian identity. 
 “There is discrimination all the time”  
 “There are always negative comments” 
According to Nicole, males pose a sense of entitlement to females. In addition, they 
attribute lesbianism to not having found the right guy. She also highlighted the role of 
patriarchal policing, having to insult a lesbian in order for their status as a man to not 
feel threatened.   
 “Males have this ego, where it’s not possible that you can like a girl and that girl 
can like you back, and that said girl won’t like them. 
 ‘it’s just because you haven’t been with the right guy”  
 “to make themselves feel better they have to say something negative towards 
you”. 
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Along with the policing was the idea that lesbians should look a certain way, the 
masculine type. When Nicole did not conform to these ideals her sexual identity was 
questioned. In addition, the lesbian identity faced discrimination, as by these standards 
only ugly girls could be identified as lesbian. 
 “when I had long hair, omg you can’t be lesbian, you are so pretty”. 
3.9.3.6 Stereotyping and pathologizing 
Along with the picture of what a lesbian should look like there seems to be a 
misconception that Nicole feels is held by many heterosexuals. She described how 
women respond to her with the notion that lesbians are attracted to every woman they 
see. 
 "Heterosexuals, no offence are full of themselves, just because I like girls, does 
not mean I like every girl" 
The aforementioned speaks to the constant pathologizing of the lesbian identity. This 
was also observed in the school setting for Nicole.  
 "when you have sports, you have everyone changing in the same changing 
room, so if you have to say anything, now all of a sudden every body's' like, 
omg don't get undressed she will be looking at me". 
3.9.3.7 Familial context 
There has been a general acceptance from Nicole’s family, though it has not been 
easy for her mother, who she notes is still struggling to come to come to terms with 
her sexual identity.  
 “my mother was in denial and still is to this very day” 
 “it’s just my mom, everyone else is super ok with it”  
 “everyone else is like super chilled” 
Though her family seems to accept her sexuality, there is a sense of avoidance 
surrounding the topic. Furthermore, her mother continues to have hopes for a 
heteronormative future for her daughter.  
 "from the point where I could dress, you could see something was different… 
but no one ever said anything"  
65 
 
 “I’m very affectionate with my guy friends, so when my mom sees this, and she 
gets googly eyes and I’m like, lady it’s not gonna happen”. 
 “she [Nicole’s mother] will say, but maybe he is the right one” 
She also attributes her lesbianism to a passing phase. 
 “That’s my mom’s saying all the time” 
Nicole's disclosure can be described a pleasant specifically in the school context, she 
did, however, maintain a level of discreteness especially when she moved to South 
Africa due to the violence surrounding lesbian. Her discrete approach to her sexuality 
was influenced by the stereotypes people hold regarding lesbians. Though she has 
been accepted by her family, her mother still views it as a passing phase and has 
heteronormative hopes for her future.  
     
3.10 CONCLUSION  
The chapter began in explicating the methodology and procedure that was followed in 
the study. Subsequently, the findings pertaining to each participant was discussed, 
before the essential structure of the narrative of disclosure for young lesbians 
concluded the chapter.  
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CHAPTER 4 
EVALUATION, RECOMMENDATIONS AND CONCLUSION 
 
The present study sought to explore the narratives of self-identified lesbians who 
publicly disclosed their sexual identity, which a particular focus on how they navigated 
their expressive sexuality identity during their school years.  It was hoped that through 
this exploration, a light would be shed on the needs of lesbians during their school 
years, specifically, how educational psychologist could provide support and care.  
 
The chapter begins by applying the findings of the present study to the research 
questions, then practical recommendations will be discussed. An evaluation of the 
study based on its strengths and limitations is then presented. The chapter then moves 
on to discuss recommendations for future research before providing a final conclusion.  
4.1 APPLICATION OF FINDINGS TO RESEARCH QUESTIONS 
 What were the experiences of young lesbians when they disclosed their sexual 
identity? 
The findings of the present study suggest that in the familial context most of the 
participants' disclosures were perceived as a joke and loved ones disregarded the 
seriousness and often attributed it to a passing phase. Furthermore, this was also the 
case for two of the participants who were also pathologized and accused of being 
possessed or bewitched, by female family members. Their loved ones responded in 
polarized manners, with some attempting to remedy the illnesses and other accepting 
their daughters, favoring their happiness. In the school space, the literature contributes 
that because heteronormative ideals are latently enforced, when one does not 
subscribe to such norms they are seen as defiant. Similarly, stereotypes surrounding 
the lesbian identity suggest that only masculine lesbians could adopt the identity, as 
feminine lesbians were considered to pretty to be homosexual. Young lesbians were 
also more open to discrimination from peers, who did not understand and accept their 
sexual identities.  
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 How did lesbian school youth navigate their sexual identities in and around 
schools? 
The school context can be seen as one of the primary sites involved in the process of 
disclosure. For the participants, this was the arena where they began to discover and 
explore their sexual identities. Four of the participants were met with unwelcoming 
responses to their sexuality which was viewed as a "contagious illness".  Others were 
afraid to disclose due to the fear of being rejected and ostracized. The bulk of 
discrimination that was experienced was from male learners who regulated the lesbian 
identity through their concern for the preservation of patriarchy.  
 What support was needed and available to mitigate the social dissonance 
towards their non-normative sexuality? 
The participants articulated that they would have appreciated the support of a 
psychologist during their disclosures. As this was not available to them, those who 
were fortunate enough acquired lackadaisical support from loved ones. For others, 
they relied on internal resilience to weather through the process. It should be noted 
that they would have preferred loved ones to be on their side, for this reason, it is 
important that psychological service (individual and family therapy as well as 
psychoeducation) is available to such populations. 
 What knowledge is essential for an educational psychologist to adequately 
respond to the holistic wellbeing lesbian school youth when disclosing their 
sexual identity? 
The findings of the present study depicted that there was a lack of awareness 
surrounding sexual identities and confusion about how to navigate the new identity. 
Responses from a loved one to the new sexual identity often took the form of 
maladaptive coping mechanisms. This also translated to the broader school and 
community, were the participants experienced discrimination and even a violent attack 
for one of the participants. In addition, some of the participants experience 
psychological symptoms as a result which could have been remedied by a mental 
health profession. The subsequent section will explore this in more detail.  
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4.2 RECOMMENDATIONS WITH REGARD TO THE FINDINGS OF THE STUDY 
The findings of the present study can be practically applied to contexts providing 
psychological assistance to young lesbians and other same-sex identity individuals 
during their processes of disclosure. The role of psychologists in this process, 
psychotherapy and school context will subsequently be explored.   
4.2.1 ROLE OF EDUCATIONAL PSYCHOLOGISTS IN ASSISTING 
YOUNG LESBIANS DURING THE PROCESS OF DISCLOSURE 
The findings of the present study have indicated that with the knowledge the 
participants currently possess they would seek out the services of psychologists if they 
available. Educational psychologists should first and foremost be a service that is 
accessible to such groups, this would be a positive contribution to the current scope 
of practice. Such professionals should mitigate and create a buffering space against 
the compulsory heteronormativity that is enforced in society Educational psychologists 
are well positioned to assist during the process of disclosure, as mentioned in the 
scope of practice and the age range, they should be the first port of call for these young 
people.  
 
The participants in the present study felt that if such services were available it would 
have assisted in containing and processing the whirlwind of emotions experienced 
during their disclosures. Similarly, it would have allowed them space to safely navigate 
their identities. 
4.2.1.1 Bronfenbrenner’s bioecological systems model 
When considering the theoretical framework applied to the present study, it is easy to 
note the relevance. The services of an educational psychologist and other 
professionals working with such populations should speak to both client and context 
(family, school) throughout the process of disclosure. The aforementioned is 
noteworthy as the systems are constantly interacting and influencing development 
(Bronfenbrenner, 1979).  
 
The Bioecological systems model defines development as being influenced by 
transactions between the individual and their environment (Bronfenbrenner, 1979). 
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The following sections will marry the findings of the present study and psychological 
services to the various systems.  
 
Microsystem 
The microsystem involves the contexts that directly influence an individual 
(Bronfenbrenner, 1979).  An educational psychologist should position themselves to 
offer individual psychotherapy for clients and possible referrals for loved ones. Due to 
the direct impact this system affords, the psychologist should assist in developing 
coping mechanisms to reactions from the various parties of the system. 
  
Mesosystems 
The interactions between the members in the microsystem are incorporated in the 
mesosystems. Family therapy should be available to those disclosing, to assist in 
remedying the effects of negative reactions. The findings of the present study as well 
as literature have should how damaging the lack of support from family members and 
negative reactions from peers can be for the young lesbians' self-concepts. 
Furthermore, for the previously mentioned reasons psychoeducation should be 
provided to the school and familial populations. As development occurs in this level it 
is important that appropriate reactions and support are available to foster coping 
mechanisms.  
 
Exosystem  
As aforementioned psychological services should be available to the community, this 
would remedy experiences similar to Ayanda who felt that the community was allowed 
to ridicule her due to the lack of support from her mother. Through these services 
being available, greater awareness could be achieved and individuals similar to 
Zandile and Ayanda would be able to aptly form identities.  
 
Macrosystem 
The macrosystem considers laws and cultural values (Bronfenbrenner, 1979).  
Through the advocacy role educational psychologists are obligated to, the needs of 
their clients can be addressed through policy being adequately enforced. It can be 
noted that the South African constitution fails LGBT individuals. Once this is achieved 
this vulnerable population will able to freely execute their relations in society.  
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Chronosystem 
As disclosure is a process consideration of the time component its notable, services 
should be available before during and after disclosure.    
 4.2.2 PSYCHOTHERAPY  
It was deduced that many novice educational psychologist felt unprepared to deal with 
the realities same-sex identity individuals may bring to the therapeutic setting. Having 
said this they should be adequately trained in ways to deal with such issues in order 
to ensure that they are meeting the best interests of their clients.  
 
It was identified from the findings that the participants and their loved ones could have 
benefited from psychotherapy. Therapy should be provided on a one to one basis as 
well as through family therapy. First and foremost, psychotherapy should tackle 
possible self-esteem issues that resulted from shame and doubt regarding 
preconceived perceptions or reactions from loved ones. Consideration and space 
should also be provided to explore the various dynamics of sexual identity and when 
the optimal time may be to disclose. It has been noted form the literature that, 
disclosing in certain contexts yield negative effects. It would seem that family members 
and broader school context could benefit from supportive psychotherapy to provide a 
holding environment where sense could be made of the experience as well as to 
educate them on a somewhat foreign phenomenon. On a personal level 
psychotherapy could aid LGBT individuals to understand their emotional experiences, 
employ adequate coping mechanisms and navigate their new identities. 
4.2.3 SCHOOL CONTEXT  
The findings of the present study created an awareness of the dynamic within the 
school context. Participants in the study detailed experiences when they were 
discriminated against due to their sexual identities by their peers. Literature also 
highlighted how teachers tended to ignore curricular content regarding sexuality. As 
an educational psychologist are positioned in the school context it is highly beneficial 
to consider these dynamics. 
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Firstly, psychoeducation and support need to be provided to the larger structures 
within the school, this will allow them to feel confident and enable discussion around 
such topics. Moreover, the therapeutic space would allow them to explore personal 
aspect that could possibly hinder their teaching. The curriculum should speak to an 
issue of gender and sexuality as well as the implications thereof. It should be 
emphasised that this should be taught and not side-lined due to personal factors. 
Teachers should also extend the invitation to seek out professional assistance when 
need.  
 
The subsequent section will provide an evaluation of the present study.  
4.3 EVALUATION OF THE STUDY 
The strengths and limitations of the present study will now be discussed. This 
evaluation should serve as a guideline when considering the findings of the study.  
 4.3.1 STRENGTHS OF THE STUDY 
The strengths of the study are listed below.  
 
 The present study yielded interesting results with regard to the lesbian identity 
and how disclosing that one is lesbian was perceived as a joke or a phase that 
would pass. These results, therefore, contribute to the body of knowledge. In 
addition, it provides a foothold for novice educational psychologist to begin work 
with young LGBT clients. 
 
 The study made use of open-ended interviews allowing the participants to 
discuss their narratives. This allowed the participants the freedom and room to 
express their experiences in a manner that was personally congruent. 
 
 The employment of discourse analysis in the present study allowed the 
researcher to gain an in-depth and rich understanding of the young lesbians’ 
narratives.  
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 The use of discourse analysis furthermore, allowed the themes extracted from 
the interviews to be as untainted and pure to the participants’ experiences as 
possible. 
 4.3.2 LIMITATIONS OF THE STUDY 
The limitations found concerning the present study are listed below: 
 
 The present study only explored the narratives of individuals who have or are 
furthering their studies at a tertiary institution. There is a possibility that other 
groups (individuals who have not attended at the tertiary level) may have 
different narratives, specifically in the later part of their experience.   
 
 The present study made use of a small sample consisting of only five 
participants. For the aforementioned reason, the findings may not be 
generalizable, although it is not the aim of a qualitative study. Despite the fact, 
that the study is guided by the regulation of a minor dissertation I believe that a 
broader sample might have yielded more dynamics to school experiences of 
lesbian youth. 
 
 The researcher attempted to not allow preconceived ideas regarding the 
phenomenon under study to taint the research. It is acknowledged that it was 
at times challenging to remain completely objective. Due to this, it should be 
noted that the researcher's perspectives may have slightly influenced the data 
collection and analysis. It should, however, be noted that attempts were made 
to limit the impact of the researcher's perspectives on the findings by: 
o Providing verbatim transcripts of the interviews, including nonverbal 
behaviours.  
o Supporting identified themes with direct quotations from the transcripts.  
o And supporting identified themes the findings with existing literature 
where possible.  
 
The following section will provide recommendations for future research. 
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4.4 RECOMMENDATIONS FOR FUTURE RESEARCH 
 Despite the participants not receiving professional support during the 
disclosure, they were able to cope with the various reactions they experienced. 
Future research could explore the role of resilience in the process of disclosure.  
 
 Future research could also investigate the same phenomenon but consider a 
more diverse group of young lesbians, such as non-university goers.  
 
 Based on the findings of the present study regarding the lesbian identity, future 
research could also focus specifically on the narratives of butch lesbians.  
 
 Future research could look at the role of mental health services in relation to 
the age at which young lesbian disclose. 
4.5 CONCLUSION 
The present study endeavoured to explore the narratives of young lesbians during the 
process of disclosure. The experience is a process, which begins with suspicion and 
exploration, moving to disclosure which then leads to the reactions from loved ones 
and a larger society. The various emotional reactions and coping mechanisms 
employed by these young lesbians were identified using discourse analysis. Through 
the integration of commonly identified themes with existing literature, the study was 
able to provide a more comprehensive understanding of the phenomenon. 
 
The participants in the present study bravely described their narratives of disclosure, 
being a young lesbian, and the various challenges and triumphs they encountered. 
The findings of the present study attempt to capture the experiences of the lesbians’ 
disclosures and how they navigated the school context and support they had access 
to. Furthermore, how educational psychologists could be beneficial to the client and 
context during the process of disclosure. 
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APPENDIX A: INVITATION TO PARTICIPATE IN THE STUDY 
 
 
Department of Educational Psychology 
 
June 2018 
 
RE: Invitation to participate in a research study 
 
Dear potential participants, 
My name is Andrea Jacobs. I am a student at the University of Johannesburg, currently 
studying towards a Masters degree in Educational Psychology. The requirement for 
obtaining this qualification is to complete a research study. My research study focuses 
on the narratives of young lesbians. My study aims to understand the experiences of 
lesbians through the process of disclosure, specifically how they navigate the school 
context, to provide lessons for educational psychologists.   
 
I am looking for young lesbians between the ages of 18 and 35, who have disclosed 
their sexual identities while at school. Interested participants should be able to 
communicate well in English so that their narratives can be understood. Five 
participants will be selected to participate in the research study.  
After the five participants have been selected, they will be informed about the nature 
of the study as well as their roles in the research. The selected participants will be 
interviewed in a semi-structured manner. The interviews will take place in a familiar 
and safe environment. 
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The participants will be informed that all information they discuss as well as their 
identities will remain confidential. Also that their participation is voluntary and they can 
withdraw from the study at any time without any consequences.  
 
Should participants feel the need to seek professional help after the interview, a 
referral to a registered psychologist for guidance, advice and assistance, will be 
provided. Attached is an agreement form that is requested from the participants. 
 
 
Thank you for your interest and participation. 
 
Kind regards 
 
 
 
_________________________                        _________________________                                        
                                                                          
Andrea Jacobs (Researcher)                            Date 
 
 
 
________________________________ 
Prof Anthony Brown (Research Supervisor) 
Associate professor  
Department of Educational Psychology 
University of Johannesburg 
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APPENDIX B: CONSENT FORM 
 
Department of Educational Psychology 
June 2018 
Consent form 
 
Dear Participant, 
If you are interested in participating in my research study please complete the following 
form. 
 
I, ___________________________________________, would like to participate in 
your research study and I also understand that my participation is voluntary. 
Name: ________________________________________________________ 
Age: _____________________________________________________ 
Grade you disclosed : _____________________________ 
 
_____________________________                  ________________________ 
Signature                                                            Date 
Thank you for taking time to complete this form.  Please feel free to contact me at any 
time with any concerns.    
Andrea Jacobs (Researcher)  
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APPENDIX C: SAMPLE OF TRANSCRIPTION 
 
INTERVIEWER: Could you please describe your experience of being a young lesbian 
with specific reference to your process of disclosure, experience at school and being 
lesbian in the South African context.   
 
CINDI: Ok well I think I grew up like this People didn't understand me now they do 
understand me I date girls Yeah so, I don't have feelings for boys 
 
INTERVIEWER: Ya 
 
CINDI: Even at here at school it's cool Because there are lot of lesbians…ya…But I 
don't have friends, ya 
 
INTERVIEWER: Lesbian friends or straight friends? 
 
CINDI: Lesbian friends, I have a lot of friends here, they understand me, and they love 
me, they like me ya. 
 
INTERVIEWER: So, when did you come out, you said you grew up like this, so when 
did you know that I'm lesbian and… 
 
CINDI: I think in grade 8, That’s when I knew that I was a lesbian because that time I 
think I was dating a girl. 
 
INTERVIEWER: So, grade 8 that’s when you came out. 
 
CINDI: Ya, I did but, during my young age is my friends were boys. 
 
INTERVIEWER: Ok. 
 
CINDI: Ya, I used to play soccer, everything that was played by boys, ya I use to do  
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INTERVIEWER: You did that. 
 
CINDI: Ya, everything. I was perfect though.  
 
INTERVIEWER: Better than them (Laughs) 
 
CINDI: (Laughs) Ya, even at soccer. 
 
INTERVIEWER: You said that you played soccer and those kinds of things, the people 
suspect at a young  
age that… 
 
CINDI: …  ya they did, I... wasn’t... ya. 
 
INTERVIEWER: Mmmm 
 
CINDI: Some used to call me gay, I think they were confused, I didn't know that I was 
a lesbian 
 
INTERVIEWER: Ja, the terminology. 
 
CINDI: They didn't want to play with me because they knew I was the best 
(laughs)…Ya, this one She's a girl you're not playing with her. 
 
INTERVIEWER: Ok so there was a bit of discrimination from a young age already. 
CINDI: Ja. 
 
INTERVIEWER: Ok, so you said that they did suspect, so when you came out who did 
you come out to, who did you tell First? 
 
CINDI: My sister. 
 
INTERVIEWER: You told your sister first, and how that was. 
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CINDI: she was ok with it, ah we did not tell our parents. Our parents, they are grown 
people, then knew ah this one, we are not going to get Lobola here.  
 
INTERVIEWER: Did they ever say that to you, or…was it just something that you could 
see. 
 
CINDI: Ja, I could see, because if they are watching TV and ah… they are watching 
something and there is a lesbian they will call me and say come see your friends. 
 
INTERVIEWER: When they said things like that, how did you feel were you angry… 
 
CINDI: No, No, No, ya I’m cool with that. 
 
INTERVIEWER: So, it was a nice environment, it wasn't as if they treated you any 
different… or they were not loving or accepting. 
 
CINDI: No, they love me a lot.  
 
INTERVIEWER: So, you say that you have disclosed to your sister, was there any 
time after that, that you went to your parents and said listen this is who I am. 
 
CINDI: No, No, No 
 
INTERVIEWER: You haven't but everyone knows that this is…. 
 
CINDI: Ja, even my aunt and uncle They know that I am dating girls  
 
INTERVIEWER: So, it's never something that has been said it's just something that 
everyone knows. They are happy with it they accepted you. They not like where's the 
boyfriend  
 
CINDI: No, No, No, they do not even ask me that.  
 
INTERVIEWER: Why did you disclose to your sister first 
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CINDI: She is close to me… I talk everything with her, so she was the best person to 
… ya 
 
INTERVIEWER: So, in terms of… you mentioned there was a bit of discrimination 
when you were young like we don’t want to play with her she is a girl, or this one she 
is a bit different. Have you ever experienced any other kind of discrimination, 
violence… at an older age? 
 
CINDI: No 
 
INTERVIEWER: So, people have treated you, how they are supposed to treat 
everyone. OK, so when you disclosed, when you came out there were no negative 
reactions… 
 
CINDI: … No… 
 
INTERVIEWER: your teachers weren’t… 
 
CINDI: no, they treated me the same as other kids, Ankeri I don’t talk too much I am 
a quiet person. Ja, so I think that’s why they don’t want to bother me or something. 
 
INTERVIEWER: OK. Growing up in the community that you come from, were there 
other lesbians and gays? 
 
CINDI: Ja, but they were older than me if I can recall. Ja they were older than me, but 
now I have friends at the village that are like me. 
 
INTERVIEWER: You said village, so it is a more traditional community? 
 
CINDI: Ja 
 
INTERVIEWER: And how were the lesbian perceived, was it a situation were people 
knew they were there but did not say anything? 
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CINDI: Ja 
 
INTERVIEWER: So, there wasn’t anything were people forced them to act a certain 
way 
 
CINDI: No, No 
 
INTERVIEWER: Sounds like a lovely place  
 
CINDI: Ja, Ja, it is… it is in Limpopo 
 
INTERVIEWER: So, in terms of school, you had a good experience at school there 
was … 
 
CINDI: … nothing bad, actually. 
 
INTERVIEWER: Are you religious? 
 
CINDI: Ja, I am 
 
INTERVIEWER: Have you had any experiences that involved religion? 
 
CINDI: No, I just go to church 
 
INTERVIEWER: At church do they know that you are lesbian or is it?  
 
CINDI: (laughter) I don’t know maybe they do know 
 
INTERVIEWER: … suspect… 
 
CINDI: Ja, Ja  
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INTERVIEWER: And then if I could ask you, you had a positive experience regarding 
your sexual identity being a lesbian, but if at any time you would have liked to have 
support, a time that may have been more difficult, do you think you would have 
consulted a psychologist, if a psychologist was available. And how do you think they 
could have helped you if ever.  
 
CINDI: I don’t think I would go, because I don’t think they would be helpful. I feel like 
my sister I my medication 
 
INTERVIEWER: So, she was all the support you needed.  
 
CINDI: Ja. 
 
INTERVIEWER: That’s fantastic. 
 
INTERVIEWER: Once again because you had a positive experience I want to get your 
thoughts on other lesbians particularly in South Africa who do not have such a good 
experience. When I was looking at the literature regarding the topic, I found that this 
was often the case, especially in more traditional communities. Where they were 
believed to be trying to take the place of men and would be abused for this. 
 
CINDI: I think it is not good, those people don’t have to mind other people’s business, 
you just have to live your life. I feel like we were born like this, Ja, there is nothing we 
can change. You can’t force us to do things that would make us happy. You have to 
do things that make you happy, not other people. 
 
INTERVIEWER: Do you feel like traditionally there would be an expectation from you 
family for lobola etc. 
 
CINDI: Nah, it’s cool. 
 
INTERVIEWER: Is there anything else that you would like to add. 
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